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"We remain resolute in our belief that response to intervention (RTI) is our best hope to provide 
every child with the additional time and support needed to learn at high levels." 

(pg. xiii) (Buffum, Austin G., Mike Mattos, and Chris Weber. Simplifying response to intervention: four essential guiding principles. 

Bloomington, IN: Solution Tree Press, 2012. Print. ) 



2020-2021 

 

1 | P a g e  

 

TABLE OF CONTENTS: 

HANDBOOK OVERVIEW………………………………………………………………………………………………………2 

ESSENTIALS OF RTI………………………………………………………………………………………………………………3 

 The PLC and RTI Connection…………………………………………………………………….………………………………3 

 Essential Principles of an Effective RTI Framework..............................................................…......4 

History of RTI and Legislation………………………………………………………………….……………………………….5 

 Academic Universal Screeners/ Diagnostics…………………………………………….……………………………….7 

 MISD RTI Flowchart and Intervention Descriptors…………………………………….……………………………..8 

ACADEMIC RTI PROCESS FRAMEWORK……...………………………………………………………………………10 

Tier 1 …........................................................................................................................................10 

 Identification and Plans for Tier 2/3…………………...…………………………………………….……………………10 

 Intervention Menu......................................................................................................................10 

Decision Making Protocol for Campus Intervention Teams…………………………………..…………………11 

BEHAVIORAL RTI PROCESS FRAMEWORK……………………………………………………………………………11 

 Tier 1 …........................................................................................................................................11 

 Identification and Plans for Tier 2/3…………………...………………………………………………….………………11 

DOCUMENTED INTERVENTION PLAN (TIER 2/3) ………………………………………………..................12 

Parent Notification of Interventions…………………………………………………………………………………...…12 

Progress Monitoring…………………………………………………………………………………………………………..…12 

RTI TEAMS…………………………………………………………………………………………………………………………14  
RTI Team ………………………………………………………………………………………………………………………………14 

RTI Team Meeting……………………………………………………………………………………………………………..….14 

RTI CAMPUS COORDINATOR………………………………………………………………………………………………14 

 Beginning of Year Procedures…………………………………………………………………………………………….….14 

RTI FOR SPECIAL PROGRAMS………………………………………………………………………………………………15 

ADDITIONAL RESOURCES…………………………………………………………………………………………………….17 

DISTRICT CONTACT INFORMATION………………………………………………………………………………………19 

APPENDIX…………………………………………………………………………………………………………………………..21 



2020-2021 

 

2 | P a g e  

 

MISD RTI HANDBOOK OVERVIEW 

The Midland ISD Response to Intervention (RTI) framework is an early intervention framework that 
addresses potential challenges individual students may face that could affect their success in school 
and their potential to graduate ready for college or career.  This early intervention framework starts as 
soon as a student struggles academically and/or behaviorally.  Early intervention, with documented, 
data-driven decision making may prevent more severe challenges from developing. 

Response to intervention (RTI) is a school-wide approach that integrates assessment and 
intervention within the PLC framework to produce a campus specific multi-level tiered system of 
academic and behavioral supports designed to maximize student achievement and reduce behavior 
concerns. (Jan. 21, 2011 letter from the USDE Office of Special Education and Rehabilitative Services)   
With RTI, schools identify students at risk for poor learning outcomes, monitor student progress, 
provide evidence-based interventions and adjust the intensity and nature of those interventions 
depending on a student’s responsiveness. (National Center on Response to Intervention,www.RTI4success.org.) 

Students, who are not demonstrating success in the general classroom setting due to a 
significant lack of readiness and/or foundational skills, will be supported through a Campus 
Intervention Team.  This team provides collaborative support to the teacher and staff working 
with a student to improve his/her success in building foundational skills so that the student will 
eventually find success in mastering grade-level essential targets.  This support is provided 
through the development of a targeted and systematic academic and/or behavioral intervention 
plan.    The team uses a problem solving approach to develop and refine the intervention plan 
according to the student’s needs.  The problem-solving approach within the PLC framework is a 
logical and organized method to manage and evaluate student data, prioritize targets, implement 
intervention, and evaluate responsiveness to intervention.  It is expected that all students within 
the RTI framework, regardless of tiered interventions provided, will continue to receive high 
quality differentiated instruction in the general education setting. 
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THE PLC AND RTI CONNECTION  

  "[Professional Learning Community is] an ongoing process in which educators work collaboratively in 
recurring cycles of collective inquiry and action research to achieve better results for the students they 
serve. Professional learning communities operate under the assumption that the key to improved 
learning for students is continuous job-embedded learning for educators." (http://www.allthingsplc.info/about) 

 Three big ideas that guide the daily work of educators in a professional learning community: 

a. The fundamental purpose of the school is to ensure high levels of learning for all students, and 
the extent to which the school is successful in achieving that purpose will have a profound 
effect on the short- and long-term success of students. The relevant question in a professional 
learning community is not “Was it taught?” but rather, “Was it learned?” The shift from a focus 
on teaching to a focus on learning underpins the work of a professional learning community. 

b. Educators cannot fulfill the fundamental purpose of learning for all if they work in isolation. 
Therefore, they must work together collaboratively to address those issues that have the 
greatest impact on student learning and must take collective responsibility to ensure the 
learning takes place. 

c. Educators will not know the extent to which students are learning unless they have a results 
orientation, constantly seeking evidence and indicators of student learning. They will use that 
evidence to identify students who need additional time and support for learning and to inform 
and improve their own practice in the classroom.  

Based on these three big ideas, there are four guiding questions that drive the work of the 
professional learning community (PLC): 

1. What do we expect our students to learn? 

2. How will we know they are learning? 

3. How will we respond when they don't learn? 

4. How will we respond if they already know it? 

(Dr. DuFour, Dr. Eaker, and Rebecca DuFour. Learning by Doing: A Handbook for Professional Learning Communities at Work. 
Bloomington, IN: Solution Tree Press, 2016. Print.) 

RTI is essentially PLC Question #3: How will we respond when students don't learn it? "RTI—
also known as a multitiered system of support (MTSS)—is a systematic process that helps ensure ALL 
students receive the time and support needed to learn at high levels." (https://www.solutiontree.com/rti-at-work) 

A driving force for RTI is the question: Why is it important to ensure all of our students succeed in 
school and what will we do to achieve this?  
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ESSENTIAL PRINCIPLES OF AN EFFECTIVE RTI FRAMEWORK  

THE 4C ’S OF RTI  

Essential 
Principles 

Description  
- as defined in Simplifying Response to Intervention (Buffman, Mattos, Weber, 2012) 

Collective 
Responsibility 

“A shared belief that the primary responsibility of each member of the organization is 
to ensure high levels of learning for every child.”  (pg. 9) 

Concentrated 
Instruction 

“A systematic process of identifying essential knowledge and skills that all students 
must master to learn at high levels, and determining the specific learning needs for 
each child to get there.” (pg. 10)  

Convergent 
Assessment 

An ongoing process of collectively analyzing targeted evidence to determine the 
specific learning needs of each child and the effectiveness of the instruction the child 
receives in meeting these needs”  (pg. 10) 

Certain Access 
“A systematic process that guarantees every student will receive the time and support 
needed to learn at high levels” (pg. 10) 

 

KEY ELEMENTS OF THE MISD RTI FRAMEWORK  

Each element is essential for effective RTI implementation. None can be lacking or missing for RTI to 
have its intended impact on all students’ learning. (Meadows Center for Preventing Educational Risk, 
www.buildingrti.utexas.org/about-rti) 

 

Elements for a solid RTI multi-tiered systems of supports framework 

• Explicit, differentiated instruction for all students at Tier 1 

• Reliable, valid assessments administered to all students (including Universal Screeners) 

• Research-based interventions to target specific students’ needs 

• Frequent monitoring & analyzation of student progress data to evaluate responsiveness 

• Ongoing professional development to support teachers and administrators 
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HISTORY OF RESPONSE TO INTERVENTION  

Response to Intervention (RTI) was recognized in the 2004 reauthorization of the federal Individuals 
with Disabilities Education Act (IDEA) as one option that school districts can use to identify students 
with learning disabilities. The federal law states: 

. . . When determining whether a child has a specific learning disability as defined in §602 (29), a 
local educational agency shall not be required to take into consideration whether a child has a 
severe discrepancy between achievement and intellectual ability in oral expression, listening 
comprehension, written expression, basic reading skill, reading comprehension, mathematical 
calculation, or mathematical reasoning. 

In determining whether a child has a specific learning disability, a local educational agency may 
use a process that determines if the child responds to scientific, research-based intervention as 
part of the evaluation procedures. . . (P. L. 108-446 § 614(b)(6). 

IDEA 2004 permits the use of federal program dollars for students who are not specifically identified as 
having a learning disability. Of the money a school district receives under Part B of IDEA, a maximum of 
15 percent may be used for “early intervention services” for unidentified students. The law says these 
intervening services can include “professional development (which may be provided by entities other 
than LEAs) for teachers and other school staff to enable such personnel to deliver scientifically based 
academic and behavioral interventions, including scientifically based literacy instruction” (IDEA, 2004) 
(https://sites.ed.gov/idea/) 

Over the years, Response to Intervention (RTI) has shifted in its purpose to be viewed more as “general 
education” legislation that was housed within a Special education law (IDEA 2004) and not solely a 
means to get a student referred for special education.  For example, the USDE Office of Special 
Education and Rehabilitative Services referred to RTI as a “multi-tiered, instructional framework [that 
is] a schoolwide approach that addresses the needs of ALL students, including struggling learners and 
students with disabilities” in their Jan. 21, 2011 letter to the State Directors of Special Education.   

  

KEY PIECES OF LEGISLATION RELATED TO RTI  

LAW Description 

Reauthorization of 
IDEA 2004 

The use of RTI in determining LD eligibility was included in the 
reauthorization of the IDEA of 2004 due to concerns with models of LD 
identification that use IQ tests. Schools may choose to use an RTI process as 
one of a variety of measures for evaluating students for learning disability 
(LD) eligibility.  IDEA 2004 permits the use of federal program dollars for 
students who are not specifically identified as having a learning disability. 
Of the money a school district receives under Part B of IDEA, a maximum of 
15 percent may be used for “early intervention services” for unidentified 
students. The law says these intervening services can include “professional 
development (which may be provided by entities other than LEAs) for 
teachers and other school staff to enable such personnel to deliver 
scientifically based academic and behavioral interventions, including 
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LAW Description 

scientifically based literacy instruction” (IDEA, 2004)  
(https://sites.ed.gov/idea/) 

SB 1153 Each school year the district must notify a parent of each child, other than 
a child enrolled in a special education program who are receiving assistance 
from the district through the use of intervention strategies.  Intervention 
Strategy is defined as “a strategy in a multi-tiered system of supports that is 
above the level of intervention generally used in that system with all 
children.  The term includes response to intervention and other early 
intervening strategies.” (SB 1153).  The notification must: 

- Be provided when the child begins to receive the assistance for that 
school year 

- Be written in English or, the extent practicable, the parent’s native 
language 

- Include: 
o A reasonable description of the assistance that may be 

provided to the child, including any intervention strategies 
that may be used 

o Info collected regarding any intervention in the base tier of 
a multi-tiered system of supports that has been previously 
used with the child 

o An estimate of the duration for which the assistance, 
including the use of intervention strategies used, will be 
provided.   

o A copy of the explanation provided under subsection (c). 

See Appendix A for a copy of the parent notification.   

Every school year the school district must also provide “a written 
explanation of the options and requirements for providing assistance to 
students who have learning difficulties or who need or may need special 
education.”(SB1153) Essentially, it provides the following info: 

o A parent is entitled at any time to request an evaluation of the 
parent’s child for special education services or for aids, 
accommodations, or services under Section 504 

This form is provided by TEA and has already been included in the Student 
Handbook on the MISD webpage. 

See Appendix B for a copy by TEA 

In addition, the total number of students who used intervention strategies 
at any time during the year must be reported annually through PEIMS.   

See Appendix C for information on how this information will be collected. 
(https://capitol.texas.gov/tlodocs/85R/billtext/html/SB01153I.htm) 

  

A 

B 

C 
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ACADEMIC UNIVERSAL SCREENERS/DIAGNOSTICS  

Universal screeners will be given at three points throughout the year (Sept., Dec., May) to identify 
students who are at risk for experiencing academic difficulties or who are in need of intervention.   

Results from the screenings/assessments will provide the following important information:  
➢ Identify students working on grade-level 
➢ Identify students working below grade level    

Students who are identified by the universal screener to be working critically below grade level will be 
reviewed by the campus intervention team to determine if Tier 2 or Tier 3 interventions are needed.  
Multiple data sets should be reviewed when making a determination. 

Student Data to Consider: 
✓ Universal Screener/ Diagnostic Data (See Appendix D for TEK/skill based reports) 
✓ Historical and Current Grades in relation to peers 

✓ Historical and Current State Assessment Data 

✓ Current/Historical Attendance 

✓ Current/Historical Discipline 

✓ Hearing and Vision Screening 

✓ Environmental Concerns 

✓ Program Assessments 

✓ Teacher Concerns 

✓ Counselor Concerns 

 

READING AND MATH UNIVERSAL SCREENERS / DIAGNOSTICS FOR MISD  

*Data Reviews conducted by the Campus Intervention Team may be utilized when a universal screener is not 
available as a way for students to be identified in need of Tier 2 or Tier 3 interventions. 

MATH Grade Level 

Imagine Math PK-2 (formerly 
Blueprint) 

PK-2 

Imagine Math  3-8 

*Campus Data Review 9-12 

READING Grade Level 

Istation ISIP Espanol K-3 

F&P Benchmark Assessment  K-8 

Istation ISIP K-8 

*Campus Data Reviews  
(SRI available upon request)  

9-12 

D 
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MIDLAND ISD RTI FLOWCHART  
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MIDLAND ISD TIERED INTERVENTION  DESCRIPTORS  

 

Tier 1  
Approximately 80% of students 
should respond successfully to 

quality Tier 1 differentiated 
instruction.   

Tier 2 

Approximately 10%-15% of students will 
be in need of Tier 2 supplemental 

interventions.   

Tier 3 

Approximately 5%-10% of students will 
be in need of Tier 3 intensive 

interventions.   

Defining the 
Tiers 

Core Curriculum with Differentiated 
Instruction focused on ensuring 

students master grade level 
academic and behavioral essential 

standards.   

In addition to Tier 1, students are provided 
additional time and support to master 

immediate prerequisite skills for success with 
grade-level essential targets. 

(Immediate prerequisite skills are defined as 
those skills closely related to grade-level, 
course, or content area's expectations.) 

In addition to Tier 1 instruction and Tier 2 
interventions, students not making 

adequate growth to close learning or 
behavior gaps may need Tier 3 intensive 

and individualized interventions to 
support mastery of basic, foundational 

skills and concepts. 

Curriculum              
&             

Interventions 

Scientific, research-based core 
curriculum with differentiated 
instruction and research-based 
teaching strategies, as well as 

supplemental instruction and/or 
general education accommodations 

that are on grade level. 

Research & evidenced-based intervention at 
instructional level that addresses student 
needs and supplements Tier 1 instruction. 

These interventions should focus on closing 
immediate prerequisite gaps needed to 

master grade level essential targets.  
Interventions are supplemental to Tier 1 

curriculum and instruction. 

Research & evidenced-based 
interventions at instructional level that 

address student needs in basic, 
foundational skills. These interventions 

should focus on closing gaps due to 
knowledge and acquisition of basic skills 

and concepts.  

Recommended 
Time                         

&                  
Duration 

 

Within regular class period or 
differentiated team schedule. 

Recommended at least 90 minutes per week 
on top of Tier 1 instruction for a duration of 

at least 9 weeks to provide sufficient time for 
student to respond to interventions. Student 

should return to Tier 1 once grade level 
essential targets have been met.   

Recommended at least 120 minutes per 
week on top of Tier 1 instruction for a 
duration of at least 6 weeks to provide 

sufficient time for student to respond to 
intervention.  Campus Intervention Team 
will determine exit criteria for student to 
return to Tier 1, Tier 2 or to continue with 

Tier 3 interventions. If no response, 
continue maximum interventions and 

Campus Intervention team may decide to 
submit a RTI request a review. 

Universal 
Screening Times 

September, January, & May (Math & Reading) 

Recommended 
Group Sizes 

Whole group with differentiated 
instruction based on students’ needs.  

Tier 1 may also include small group 
or individualized instruction for 

students based on assessment data. 

Small group or individualized instruction for 
targeted students based on data from 
formative and diagnostic assessments.  

Recommend maximum group sizes: 
Elementary: 6 

Secondary:12 

Small group or individualized instruction 
for targeted students based on data from 

formative and diagnostic assessments.  
Recommend maximum group sizes: 

Elementary: 4 

Secondary:6 

Progress 
Monitoring 

On-going progress monitoring 
through the use of formative 

assessments and PLC teacher team 
discussions. 

On-going progress monitoring through the 
use of formative assessments and/or other 

progress monitoring data sources as 
determined by PLC teacher teams. 

 

For students receiving Tier 2 interventions, 
the intervention provider(s) should be 

documenting progress towards intervention 
goal(s) at least every 2 weeks for academic 
interventions and every week for behavior 

interventions.. 

On-going progress monitoring through 
the use of formative assessments and/or 
other progress monitoring data sources. 

 

 For students receiving Tier 3 
interventions, the intervention 

provider(s) should be documenting 
progress towards intervention goal(s) at 

least on a weekly basis.  The Campus 
Intervention Team should meet to discuss 
individual student progress at least every 

3-4 weeks  
(Document meetings in Eduphoria). 

Intervention 
Provider 

Regular Classroom Teacher 
Regular Classroom Teacher, Teacher Team 

Determination, Specialist, or Interventionist 

Campus Intervention Team 
Determination, Regular Classroom 

Teacher,  Specialist, or Interventionist 
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ACADEMIC RTI PROCESS FRAMEWORK  

MISD has created an Academic RTI Process Framework that addresses student needs in all tiers (see 
Appendix E for Academic RTI Process Framework.)  Teachers and Campus RTI Coordinators will follow 
this framework for implementing the RTI process for Academic concerns. 

ACADEMIC TIER 1 

About 80% of students will respond successfully to quality Tier 1 instruction.   

IDENTIFICATION FOR TIER 2/3 

Students in need of interventions in tier 2 or 3 are students who are lacking prerequisite and 
foundational academic skills.   

If differentiation within the classroom has taken place and the documented evidence still shows that 
the student needs intervention support, the teacher will follow the Academic RTI Process Framework.  
The teacher should meet with their grade level team to discuss next steps. 

ACADEMIC TIER 2/3 

MISD has created a Behavioral RTI Process Framework that addresses student needs in both tier 2 and 
3 (Appendix E.)  Teacher should notify the campus RTI coordinator the moment a plan is created. 
Parents should be notified the moment interventions begin per SB1153 (Appendix A). 

 Teacher should notify the campus RTI coordinator the moment a plan is created. Parents should be 
notified the moment interventions begin per SB1153 (Appendix A).  

INTERVENTION MENU  

 An intervention menu is available for campus RTI teams to utilize in helping teachers identify and 
implement academic interventions (see Appendix R for Interventions Menu.)  These are research based 
interventions with step-by-step instructions for teachers to follow.  An example of a progress monitoring 
data sheet is also included with each intervention.   

HOW DOES YOUR TEAM DETERMINE IF A RECCOMMENDATION TO SPECIAL 
EDUCATION IS APPROPRIATE, JUSTIFIED, AND DEFENDABLE?  

If the school has provided specialized intervention targeted to student need and the student is not 
responding at an appropriate rate, the campus intervention team may convene to determine the 
appropriateness of a recommendation to pursue Special Education testing.  The Academic RTI Process 
or Behavior RTI Process frameworks must be completed in entirety before referral.  To ensure the 
request is appropriate, justifiable and in the best interest of the student, it is important for Campus 
Intervention teams to make sure they have monitored the fidelity of interventions provided and has 
ensured the student has had adequate time in the intervention, whereby the ongoing progress 
monitoring of data on targeted outcomes shows a lack of progress.     

E 

R 



2020-2021 

 

11 | P a g e  

 

 

DECISION MAKING PROTOCOL FOR CAMPUS INTERVENTION TEAMS 

Simplifying Response to Intervention (2012) by Buffman, Mattos, and Weber, provides a Decision-
making protocol for teams to use when determining if a recommendation to special education is 
appropriate, justified, and defendable.  The Decision-making protocol can be found in (Appendix F.)  
This can be used by the Campus Intervention team before a RTI Request for Review is submitted. If a 
decision is made to pursue a special services referral or if a parent requests an evaluation, the campus 
principal and applicable special services supervisor (SPED, 504, Behavior) must be notified within 24 
hrs. Please refer to the Special Services webpage on the MISD website for the referral process as it falls 
under Special Education/ 504 and not RTI. You may also contact Karen Drace or Ashley Colquitt for 
further support. 

 

BEHAVIORAL RTI PROCESS FRAMEWORK  

MISD has created a Behavioral RTI Process Framework that addresses student needs in all tiers (see 
Appendix G for Behavioral RTI Process Framework.)  Teachers and Campus RTI Coordinators will follow 
this framework for implementing the RTI process for Behavioral concerns. 

Both follow the premise that students must be explicitly taught socio-emotional skills and clear 
expectations in order to thrive. This is effective through a learning-centered school culture with 
collaborative structures (PLC/RTI). (Buffum, Austin G. Uniting Academic and Behavior Interventions: Solving the Skill or Will 
Dilemma. Solution Tree Press, 2015. Schoolwide Positive Behavior Supports.) 

See Appendix H for a reflection on Restorative Discipline Practices implementation. 

BEHAVIOR TIER 1 

In order for schools to be effective learning environments, there must be schoolwide efforts to teach 
and positively reinforce the academic and social behaviors needed for all students to succeed. MISD 
follows CHAMPS and Restorative Discipline Practices to promote a positive school culture for tier 1 
students.  Both follow the premise that students must be explicitly taught socio-emotional skills and 
clear expectations in order to thrive. This is effective through a learning-centered school culture with 
collaborative structures (PLC/RTI). (Buffum, Austin G. Uniting Academic and Behavior Interventions: Solving the Skill or Will 
Dilemma. Solution Tree Press, 2015. Schoolwide Positive Behavior Supports.) 

For about 80%-85% of students, the schoolwide classroom behavior structures established will be 
effective in deterring behaviors that impede learning. Schools and teacher teams should have a clear 
and explicitly taught system for how to respond to students when they don’t follow expectations. This 
system should include logical consequences that involve least invasive to most invasive interactions 
with students to limit the loss of instruction. Individual students or student groups may need additional 
differentiation to motivate positive behavior. In addition, all staff should strive to build positive 
relationships with students. The basic needs of students include socialization, movement, and a sense 
of belonging. (Restorative Discipline Practices) When planning instruction, it is important that these needs are 
met in various capacities depending on the developmental stage of the student. 

IDENTIFICATION FOR TIER 2/3 

Students in need of intervention usually have behavior difficulties in multiple courses, rarely just one. If 
the behaviors are occurring primarily in one course, it is important for the RTI team, counselors, and 

H 

G 

F 
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teacher teams to support that teacher in identifying root causes (skill vs. will) and ways to differentiate 
behavior support for all students. 

If differentiation within the classroom has taken place and the documented evidence still shows that 
the student needs intervention support, the teacher will follow the Behavioral RTI Process Framework.  
The teacher should meet with their grade level team to discuss next steps. 

BEHAVIOR TIER 2/3 

MISD has created a Behavioral RTI Process Framework that addresses student needs in both tier 2 and 
3 (Appendix G.)  Teacher should notify the campus RTI coordinator the moment a plan is created. 
Parents should be notified the moment interventions begin per SB1153 (Appendix A.) 

  

GENERAL EDUCATION BEHAVIOR SPECIALIST REFERRAL 

After implementing the Behavioral RTI Process Framework in its entirety and there is still no 
improvement to the student’s behavior, the Campus RTI Coordinator can request a referral to the 
general education behavior specialist.   

 

RTI DOCUMENTED INTERVENTION FORM WITHIN EDUPHORIA  (TIER 2/3)  

The RTI Documented Intervention Form (Appendix I) within Eduphoria should be completed once the 
Academic and/or Behavioral RTI Process has been started. The plan should be filled out prior to the 
meeting so that it can be implemented in a timely manner.  This form is the district wide 
documentation process for all RTI students.   

If your campus has developed a campus-specific paper form or Google form that addresses ALL 
questions (page 1 of Tier 2/3 Documented Intervention Plan), RTI coordinators should simply upload 
either the campus specific paper entrance ticket or campus specific electronic Google Entrance Ticket 
in the appropriate spot within the form. Campus created forms must include the same information as 
questions on page one in the Eduphoria form. 

FAQS FOR THE RTI DOCUMENTED INTERVENTION PLAN FORM WITHIN EDUPHORIA 

• Do teachers have access to assign this form to a student within Eduphoria? 

▪ Yes, teachers along with campus RTI coordinators, campus administrators and principal 
approved personnel have access to assign this form to a student’s profile within Eduphoria.  
It is recommended that the teacher completing the RTI intervention be the one who assigns 
and completes the form.            

• Should Campus RTI Coordinators Access and Audit all forms for RTI in Eduphoria? 

▪ Yes, the development of a documented intervention plan for a student who is lacking basic 
foundational skills in academics or behavior should be a collaborative process by the 
campus intervention team and teacher of record to ensure all campus-owned resources are 
allocated appropriately and timely.  The campus RTI Coordinator is responsible for these 
plans and therefore should access and audit all plans implemented at their campus.  After 
initial plan development, the campus should set up campus specific processes and 

I 
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procedures for collecting ongoing progress monitoring data from the teachers.  The 
progress monitoring data collected can then be uploaded to the next meeting slot within 
Eduphoria when the campus intervention team comes together to discuss the student 
again.   

• What if my campus has developed an intervention plan development form and/or meeting 
documentation form that is similar to this form?   

▪ If your campus has developed a campus-specific form that addresses ALL questions #1-#11 
within page 1 (Intervention Plan development), RTI coordinators should simply upload the 
campus-created plan in the appropriate spot within the form.  The same goes for a campus-
created follow-up form (Questions #1-#7 in the follow-up area).   
 

• I know this form within Eduphoria needs to be filled out for students receiving Tier 3 
interventions, but what about those receiving Tier 2 interventions? 

▪ The MISD Academic RTI Process Framework and Behavioral RTI Process Framework both 
identify that once a student is entering Tier 2 interventions you will assign and complete the 
Eduphoria Tier 2/3 form.  This RTI documented intervention form within Eduphoria should 
be utilized along with the process framework(s) to guide the development of a systematic 
and documented intervention plan for the student.  

 

PARENT NOTIFICATION OF INTERVENTION PLAN  

SB 1153 (as amended during the 85th Texas Legislative Session) requires schools to notify parents of 
students who receive assistance from the district for learning difficulties and behavioral difficulties, 
including through the use of intervention strategies. A parent letter should be sent home to notify 
parents that an intervention plan for their child has been developed beginning at Tier 2.  Attached to 
this parent letter should be either the “Tier 2/3 RTI Documented Intervention Form” created by the 
campus intervention team that fulfills legal requirements outlined on page 6. The parent notification 
letter that fulfills legal requirements can be found in (Appendix A.)  

  

IMPORTANCE OF PROGRESS MONITORING FOR STUDENT SUCCESS  

PROGRESS MONITORING AND FOLLOW-UP MEETINGS 

Teachers and intervention providers will continuously collect progress monitoring data on students to 
determine their rate of improvement toward the intervention goals set forth in their plan.  Campuses 
have the discretion to use progress monitoring templates suitable to their campus and/or student 
needs. (See an example for data documentation in Appendix J.)       

For students who are receiving Tier 2 interventions, progress should be monitored at least every week 
to be discussed within teacher teams during PLC collaborative times no less than every 3 weeks. 
Progress monitoring data should be sent home to parents no less than every 6 weeks. The campus RTI 
Coordinator should be notified the moment a plan is created and they should track the students 
receiving Tier 2 supports. (See Appendix K for an example.) 

K 

J 

A 
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For students who are receiving Tier 3 interventions, progress should be monitored on a weekly basis.  
The progress monitoring data collected should then be discussed at the RTI Campus Intervention Team 
meetings that should occur no less than every 4 weeks for students receiving Tier 3 interventions.  Any 
progress monitoring data for students with a documented intervention plan within Eduphoria should 
be uploaded to the appropriate meeting date. Progress monitoring data should also be sent home to 
parents no less than every 4-6 weeks. Rule of thumb: “If it isn’t documented, it never happened.”    

***Per SB1153, school districts will need to begin collecting data on total number of students receiving 
intervention strategies during the 2020-2021 school year and eventually report these numbers through 
PEIMS. Accurately tracking our students is extremely important for this information to be valid. 

 

CAMPUS RTI TEAM AND MEETING  

THE RTI TEAM 

The campus RTI team is the driving force for RTI on campuses. This collaborative team should consist of 
a varied group of people who are not only uniquely qualified but are also voluntarily willing to 
contribute. While some members may only collaborate for particular students due to student need, 
there should always be a core group that consistently meets. Not every campus will have certain 
specialists, but a person who could equally serve in that role is acceptable.  Some examples included 
teams based off grade levels, teams utilizing teachers from multiple grades levels, etc.… (See Appendix 
L to help build an intervention team.) 

RTI TEAM MEETINGS 

The Campus RTI Coordinator can utilize the “Helpful Hints for a Productive Campus Intervention Team 
Meeting” document (Refer to Appendix M) to help guide the planning and organizational setup of 
Campus Intervention Team meetings. Remember, meetings should not take place without relevant 
data. Decisions are made based on data, therefore, it is necessary for teachers to provide this 
information prior to the meeting. During the meeting the team can utilize the Problem Solving Protocol 
in (Appendix N) if needed to drive discussions and the Pro-Solve Intervention Targeting Process in 
(Appendix O) for that discussion to turn into concrete planning that becomes a documented 
intervention plan.  
(Buffum, Austin G., et al. Taking Action: a Handbook for RTI at Work. Solution Tree Press, 2018. Create a Dynamic, Problem-Solving Site 
Intervention Team) 

 

BEGINNING OF THE YEAR PROCEDURES FOR CAMPUS RTI COORDINATORS  

1. Campus RTI Coordinators should work in collaboration with all instructional staff to ensure a strong 
start with Tier 1 academic and behavior instruction taking place within the first 3 weeks of school. 

2. Either before school starts or within the first week, run a report within Eduphoria to see all 
students who had an RTI Intervention Plan (Tier 2/3 form) the year prior.   QuickStart on how to run 
this report can be found in (Appendix P.)  
 

P 
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3. All forms from the previous school year were archived (at the district level) in July 2020. Changes 
can no longer be made to the forms nor can they be unarchived for changes to be made. You will 
have view only access.  

 

4. From the list of students who had documented intervention plans from last year, the campus 
intervention team should categorize students into the following scenarios: 

 

a. Students who are likely to need specialized intervention starting from day one as data 
indicates the student struggles with basic foundational skills well below grade level. 

i. The campus intervention team should meet within the first few weeks of school 
(can even be before the school year starts if the student was previously at the 
campus) to create a documented intervention plan for the student.   

ii. Within the first three weeks of school, have the teachers fill out the RTI 
differentiation form (Tier 2/3) for this student.   

iii. Parent notification must be sent home once the plan has been developed.    
 

b. Students who had a documented intervention plan last year and may or may not need one 
this year depending on progress the 1st 9 weeks of school.   

i. Teachers should collect data on the student using universal screeners and campus 
based assessments during first 9 weeks of school.  Using collected data, if teacher 
teams decide to create a Tier 2 plan for interventions, then documentation and 
progress monitoring must take place at the teacher/PLC level. 

ii. The campus intervention team should meet within the first 9 weeks of school to 
determine if the student is in need of a documented intervention plan or if the 
student is adequately progressing in Tier 1 instruction and/or the interventions 
lead by the teacher PLC teams. 

1. If a documented intervention plan is needed, the campus intervention 
team will create the plan and document progress.   

2. Parent notification must be sent home once the plan has been developed. 
 

c. Students who did not have a documented intervention plan last year, but the teacher 
teams have brought the student concern to the attention of the campus intervention team:   

i. The MISD RTI flowchart process (Pg. 8 of this manual) and campus specific 
procedures will be followed.  

 

RTI AND THE ROLE OF SPECIAL PROGRAMS  

RTI AND ENGLISH LEARNERS (EL) 
While considering RTI implementation for ELs, the challenge is determining a student’s knowledge and 
skills in both their L1 (1st language) and L2 (2nd language) since not all ELs are the same. There are a few 
subgroups.  

(1) The student is proficient in knowledge and skills in their L1 for grade level standards, but may or 
may not have proficiency in their L2.  
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(2) The student struggles with on grade level knowledge and skills in their L1, and also struggles with 
knowledge and skills in their L2.  

(3) The student has foundational gaps in knowledge and skills in their L1 and L2, even after receiving 
general ESL support.  

 The students in subgroup (1) will most likely be successful with sufficient ESL support and Tier 1 
support as needed. The students in subgroup (2) could benefit from Tier 1 identified core instruction 
support and possibly more specialized ESL support. The students who fall into subgroup (3) are 
students that are most likely in need of Tier 2 or 3 intervention support for foundational skills in 
addition to Tier 1 core instruction support and intensive ESL support in/out of the classroom.  

 It is important to understand that with ALL ELs we must provide an equitable education that 
includes high expectations. We must all also understand the linguistic, cultural, and experiential 
context of each student regardless of English language proficiency and utilize that while creating and 
implementing instruction. ELs are not just the responsibility of the EL staff but of all staff on campus to 
support. Lastly, teachers and campus leaders specifically need to understand how to appropriately 
adapt or accommodate assessments and instruction for ELs.  

Universal Screening Criteria for ELs 

 While universal screeners/ diagnostic tests (iStation/Espanol, Imagine Math, F&P, etc.) intended 
for monolingual students are extremely beneficial, they should not be used as the sole data set for ELs 
when determining what sort of support an EL is in need of. The following are the data sets to consider 
holistically (at least 3) as a screener when determining if an individualized intervention plan is 
necessary.  

1. District Universal Screener/ Diagnostic Tests (in Spanish if that is the L1) 

2. TELPAS (Texas English Language Proficiency Assessment System) 

3. Home Language Survey/ Years in Country/ Student History Worksheet 

4. OLPT (Oral Language Proficiency Test) 

5. LPAC (Are the recommended instructional and testing accommodations being provided? If so, 
how successful are they?) 

6. Parental Input 

7. Progress monitoring data from Bil/ ESL language programs (How does their ROI compare to 
their peers at the same level?) 

RTI Team and Plan for ELs 

 If the student in question is an EL, the RTI team must include the Bilingual, Newcomer, or ESL 
teacher of record. Not only are they there to provide information on the data sets, but they are also 
instrumental in coming up with an individualized plan in addition to language support. Research based 
strategies should still be used and align with the SMART goal(s) created for this student. RTI Plans 
should never replace the LPAC, but should be used in conjunction to address the needs of the student 
from a core instruction or behavior view point. Refer to (Appendix Q) for a further description of the 
tiered framework for ELs. *The campus RTI coordinator must contact the EL department before 
referring for further special services evaluation. 
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RTI AND STUDENTS RECIEIVING SPECIAL EDUCATION SERVICES OR SECTION 504 

For students receiving Special Education (refer to note about speech) or Section 504 services, 
their ARD or 504 committees will be the decision making bodies in determining what services, 
supports, and accommodations are appropriate for each individual student.  Services, supports, 
and accommodations will be documented in the students’ IEP or 504 plans.   

*Speech Variation 

If a student is currently receiving Speech services with an IEP and is struggling academically 
and/or behaviorally, the Campus Intervention Team should remain in contact and communicate 
concerns with the campus Speech Language Pathologist (SLP).  The same RTI steps for students 
receiving speech services should be followed in regards to utilizing universal screeners, 
intervention plan(s) being developed, and student’s progress being monitored.  If the student is 
not responding to interventions, the campus intervention team will make recommendations to 
the ARD committee.  

 

ADDITIONAL RESOURCES  

HELPFUL WEBSITES 

 

Website Name Website Link 

MISD RTI Webpage https://sites.google.com/midlandisd.net/rti 

Solution Tree - RTI https://www.solutiontree.com/free-resources/rti/ 

Building RTI Capacity http://buildingrti.utexas.org/ 

RTI Action Network http://www.rtinetwork.org/ 

Center on Response to Intervention 
at American Institutes for Research 

http://www.rti4success.org/ 

Texas Education Agency - RTI http://tea.texas.gov/index2.aspx?id=2147500224 

Intervention Central http://www.interventioncentral.org/ 

Comprehensive, Integrated, Three-
tiered model of Prevention 
(Behavior Screeners) 

http://www.ci3t.org/screening 

Edutopia: Supporting Behavioral 
Needs in a Multi-tiered Approach 

https://www.edutopia.org/practice/supporting-behavioral-
needs-multi-tiered-approach 

HELPFUL BOOKS 

Book Name Purpose 

Taking Action: A Handbook for RTI at 
Work 

In depth and comprehensive text for implementing RTI at 
the campus level 

https://sites.google.com/midlandisd.net/rti
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Book Name Purpose 

Simplifying Response to 
Intervention 

Essentials for understanding and implementing RTI within a 
PLC framework 

Uniting Academic an Behavior 
Interventions: Solving the Skill or 
Will Dilemma 

Bridges the gap between Academic and Behavior 
interventions. Introduces the Schoolwide Positive Behavior 
Supports framework within a tiered format. 

RTI in the Early Grades Breaks down academic and socio-emotional interventions 
for primary grade levels based on content. 

It’s About Time: Planning 
Interventions and Extensions in 
Elementary Schools 

Covers the structural/logistical components of implementing 
RTI in elementary schools like planning times, scheduling, 
and progress monitoring 

It’s About Time: Planning 
Interventions and Extensions in 
Secondary Schools 

Covers the structural/logistical components of implementing 
RTI in secondary schools like planning times, scheduling, and 
progress monitoring 

RTI in Middle and High Schools Breaks down the essential components of RTI 
implementation for secondary schools 

Pre-Referral Intervention Manual Contains over 4,000 intervention strategies for the 250 most 
common learning and behavior problems. Can be used for 
gen-ed classroom 

Behavior Intervention Manual Covers over 250 behaviors with specific goals, objectives, 
and practical and appropriate intervention strategies that 
can be used in a gen-ed classroom 

Yardsticks: Children in the 
Classrooms Ages 4-14 

Breaks down the development of children by age level in 
relation to academic abilities and behaviors. 

 

MONTHLY WEBINAR SERIES – MONDAY MORNINGS FROM 10:00 AM – 10:30 AM. 
Please note:  Topics & dates are subject to change.  Webinars will be around 30 min.   

Webinar  Webinar Topic Date 

1 Behavioral RTI Framework August 

2 Remote Learning RTI  September 

3 Intervention Strategy List October 

4 No Webinar November 

5 RTI Plans – Eduphoria, Google Forms, Entrance Tickets December 

6 RTI Teams and Next Steps January 

7 Designated Supports Through RTI February 

8 Analyze Data to Finish Strong March 

9 Success to Continue Support for Students April 

10 EOY Webinar May 
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DISTRICT RTI CONTACTS: 
Jessica Martinez 

RTI and At-Risk Coordinator 

jessica.martinez@midlandisd.net 

(432) 240-1265 

Claudia Alanis 

Executive Director of Accountability and 
Student Data Systems 

claudia.alanis@midlandisd.net 

(432) 240-1262 

Mary Janousek 

Director of Accountability 

mary.janousek@midlandisd.net 

(432) 240-1256 

 

Amber Day 

Dropout Prevention Coordinator 

Amber.day@midlandisd.net 

(432) 240-1256 

Lizbet Olivas 

T&L Data Specialist  (Eduphoria) 
lizbet.olivas@midlandisd.net 

(432) 240-1276 

Daina Harguess 

Reading Intervention Specialist 

(Istation Support) 
daina.harguess@midlandisd.net 

(432) 240-1383 

Sylvia Bernal 
Director of Reading 

(Istation/LLI) 
sylvia.bernal@midlandisd.net 

(432) 240-1396 

Nicole Ramon 

Director Guidance and Counseling 

nicole.ramon@midlandisd.net 

(432) 240-1551 

Carol Bramford 

Director of English Language Arts 

Carol.bramford@midlandisd.net 
(432) 240-1391 

 

Restorative Discipline Practices Coordinator 

@midlandisd.net 

(432) 240-1554 

Wendy DeVault 

Director of Elementary Math 

wendy.devault@midlandisd.net 

(432) 240-1333 

Jennifer Warren 

Executive Director of Special Education Services 

jennifer.warren@midlandisd.net 

(432) 240-1402 

Linda Hill 
Director of Secondary Math 

linda.hill@midlandisd.net 

(432) 240-1334 

Sarah Dormier Vincent 

Special Services Supervisor (SPED) 
sarah.dormier@midlandisd.net 

(432) 240-1445 

Brian Ellington 

Director of Social Studies 

brian.ellington@midlandisd.net 
(432) 240-1313 

Ashley Colquitt 

Special Services Supervisor 

ashley.colquitt @midlandisd.net 

(432) 240-1443 

Rob Pena 

Director of Science 

robert.pena@midlandisd.net 

(432) 240-1312 

Kathie Gressett 

Special Services Supervisor 

(Behavior) 
kathie.gressett@midlandisd.net 

(432) 240-1443 

Katrena Goodman 

Special Services Supervisor 

(504 & Dyslexia) 
Katrena.goodman@midlandisd.net 

(432) 240-1448 

 

mailto:amanda.dipetta@midlandisd.net
mailto:claudia.alanis@midlandisd.net
mailto:mary.janousek@midlandisd.net
mailto:Amber.day@midlandisd.net
mailto:daina.harguess@midlandisd.net
mailto:sylvia.bernal@midlandisd.net
mailto:nicole.ramon@midlandisd.net
mailto:joelle.bracken@midlandisd.net
mailto:wendy.devault@midlandisd.net
mailto:jennifer.warren@midlandisd.net
mailto:linda.hill@midlandisd.net
mailto:sarah.dormier@midlandisd.net
mailto:brian.ellington@midlandisd.net
mailto:dawn.miller@midlandisd.net
mailto:robert.pena@midlandisd.net
mailto:kathie.gressett@midlandisd.net
mailto:Katrena.goodman@midlandisd.net
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Leticia Amalla 

Executive Director of English Language Learners 

lety.amalla@midlandisd.net 

(432) 240-1483 

Priscilla Villegas 

Supervisor of Bilingual and ESL 

priscilla.villegas@midlandisd.net 
(432) 240-1485 

Peggy Pierce 

Dyslexia Coordinator 

peggy.pierce@midlandisd.net 

(432) 240-1466 

Les Vela 

Secondary Supervisor of ESL 

carol.bamford@midlandisd.net 

(432) 240-1484 

Sarah Napier 

Dyslexia Coordinator 

sarah.napier@midlandisd.net 

(432) 240-1466 

 

General Education Behavior Specialist 
@midlandisd.net 

(432) 420-1552 

 

mailto:lety.amalla@midlandisd.net
mailto:priscilla.villegas@midlandisd.net
mailto:peggy.pierce@midlandisd.net
mailto:carol.bamford@midlandisd.net
mailto:rebecca.benge@midlandisd.net
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The following information supports the Senate Bill 1153 requirements: 

 

The material in this document has been prepared by ESC---20 for informational 

purposes only and should not be considered as legal advice. 

Readers of this information should not act upon this information without seeking 

professional legal counsel from an attorney familiar with handling disability issues 

for your school district. Each school district has its own procedures for 

implementing Response to Intervention (RtI) and Section 504 and must meet the 

minimum requirements of federal law. Remember that every situation is unique 

and must be considered on its individual merits and compliance with state and 

federal laws. 

• A notice must be sent home each year to parent(s) of a general education 

student who receive additional assistance for learning difficulties. 

o SB1153 SECTION 3. Section 26.0081 (d) Each school year, each school 

district shall notify a parent of each child, other than a child enrolled 

in a special education program under Subchapter A, Chapter 29, who 

received assistance from the district for learning difficulties, including 

through the use of intervention strategies, as that term is defined by 

Section 26.004, that the district provides that assistance to the child. 

• The notice should be provided when the child begins to receive the 

assistance. 

• The notice should be written in English and the parent’s native language. 

• The notice should be provided to parents at the RtI and/or Section 504 

meeting and any time additional assistance begins for a student. 

Below is a sample of the Parent Notification Form as referenced in Senate Bill 

1153: 



 

∆ 
∆ 
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[Insert School District, address and contact information] 
 

 

[Insert date] 

Dear Parent(s) & Guardian(s), 

We strive to ensure that all of our students achieve academic success. Reading at grade level 

and having a solid foundation in mathematics is essential for success in school as well as 

beyond. Research supports early intervention as a key to promoting on level reading and math 

skills. Therefore, we provided opportunities for our students to engage in interventions 

targeted on each student’s specific need for additional support. Interventions are designed to 

close the gap of a student performing below grade level. 

[insert here: The campus needs to describe in detail their multi-tiered preventive system 

(RtI/MTSS) and how the intervention process and instructional strategies are provided at the 

campus throughout the year.] 

Each year our campus assesses our students with the [insert all assessment tools] 

to help us identify students who struggle and/or have difficulties in learning. 

Your child, [insert child’s name] , has been identified to receive additional assistance/ 

interventions based on the following data: 

[insert name of universal screener:] [enter score] 

[insert here the campus needs to provide a fully detailed list all of the assessment 

tools utilized at the base/tier 1 setting and the child’s data scores related to each 

assessment. Ex: daily/ weekly data points taken from applied interventions] 

This data identifies [insert child’s name‘s] need of additional support in the area(s) of 

[insert area of focus] . In the regular class setting your child has already received 

[insert base/tier 1 intervention support]. Your child’s response to the support/intervention is 

[insert intervention evidence here], which provides us evidence to support the need for 

additional support/interventions in a tertiary preventive system. 

A parent is entitled to access all written records, including the above referenced data, related to 

assistance provided for learning difficulties and data collected regarding any intervention 

strategies used with your child. If you are interested in scheduling an appointment, please contact 

[insert staff member’s name, phone contact and email address] 

Your child will receive additional academic support/intervention identified as 

[insert the name of the assistance/intervention and description] . This support will be provided 

[insert delivery process here] for the estimated time frame of [insert time frame here]. 
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Throughout the additional academic support/intervention, progress monitoring measures 

will be collected and shared with you at the time of our district’s distribution of progress 

reports and report cards for each grading period, [insert dates] . 

Ongoing assessment data, student’s response to the support/intervention(s), and progress 

monitoring measures will provide evidence for our team to estimate the time frame of which 

this additional assistance/intervention will be provided. 

We consider your student’s academic achievement in school a top priority. Interventions are 

designed to improve academic success. If you have any questions, please feel free to contact 

your child’s teacher or administrator. 

 
 

[Insert TEA statement] 
 

Parents are entitled, at any time, to request an evaluation of the child for special education 

services, or for aids, accommodations, or services under Section 504 Rehabilitation Act of 

1973. 

Cordially, 
 

 

 

 

 

 

 

[Insert administrator’s name] 
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La siguiente información apoya los requisitos del Proyecto de ley del Senado 1153: 

 
 

El material contenido en este documento fue preparado por ESC – 20 como fuente de información 

solamente y no debería ser considerado como consejo legal. 

 
Recipientes de esta información no deberían tomar acción sin primero buscar asesoría legal de un 

profesional o de un abogado familiar con experiencia tratando asuntos de discapacidad para su distrito 

escolar. Cada distrito escolar tiene sus propios procedimientos para implementar Respuesta a 

Intervención (RtI), por sus siglas en ingles, y Sección 504 debe satisfacer el requisito mínimo que requiere la ley 

federal. Recuerde que cada situación es distinta y debe ser considerado por mérito individual y conformidad con 

las leyes estatales y federales. 

 

 
• El siguiente aviso debe ser compartido por cada escuela, cada año, a los padres de un estudiante de 

educación general que recibe asistencia adicional para dificultades de aprendizaje. 

o SB1153 SECCIÓN 3. Sección 26.0081 (d) Cada año escolar, cada distrito escolar 

avisara a los padres de cada niño/a, aparte de un estudiante matriculado en un 

programa de educación especial bajo Subcapítulo A, Capitulo 29, quien recibió 

asistencia del distrito por dificultades de aprendizaje, incluso por mediante del uso de 

estrategias de intervención, el término es definido por Sección 26.004, que el distrito 

provee esa asistencia a el niño/a. 

 
• La notificación se debe proveer cuando el niño/a empieza a recibir la asistencia. 

• La notificación debe ser escrito en inglés y el idioma nativo del padre/guardián. 

• La notificación se debe proveer a los padres/guardianes durante la reunión del RtI y/o Sección 504 

y en el evento cual asistencia adicional empieza para un estudiante. 

 

Lo siguiente es un ejemplo del formulario de notificación a los padres como referenciado en el proyecto 

de ley del Senado 1153 (SB1153): 
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Esta página se dejó en blanco intencionalmente. 
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[Nombre de Distrito Escolar, domicilio y numero de teléfono 

 

Fecha 

 

Estimado Padre(s) y/o Guardián(es): 

 

Nosotros nos esforzamos por asegurar que todos nuestros alumnos logren el éxito académico. Leer a un nivel de 

grado y tener un entendimiento sólido en matemáticas es esencial para el éxito en la escuela y más allá. 

Estudios apoyan la intervención temprana como herramienta esencial para asistir con las destrezas de 

matemáticas y leer al nivel de grado. Por lo tanto, proveemos oportunidades para que nuestros estudiantes puedan 

participar en las intervenciones de apoyo adicional específicas de cada estudiante. Las intervenciones son diseñadas 

para cerrar el margen de los estudiantes que desempeñan trabajo bajo del nivel de grado. 

 

 

[insertar aquí: la escuela proveerá una lista en detalle de todas las herramientas de evaluación utilizados a base de 

 
 

Cada año nuestra escuela evalúa nuestros estudiantes con [insertar todas herramientas de evalu para ayudarnos 

a identificar estudiantes que se esfuerzan y/o tienen dificultades de aprendizaje. Su niño/a, nombre de estudiante 

ha sido identificado para recibir asistencia adicional/intervenciones basado en los siguientes datos: 
 

[nombre de examinador]: [Puntuació 

 

 

[insertar aquí: la escuela proveerá una lista en detalle de todas las herramientas de evaluación utilizados a 

 

 

 

Lo siguiente identifica que [nombre de estu necesita apoyo adicional en el área(s) de [área de enfoque] . 

Su hijo/a ya ha recibido [identificar intervención de apoyo base/nivel 1] dentro de su salón regular. La 

respuesta de su hijo/a hacia el apoyo/intervención es [insertar evidencia de intervención a , cual proporciona 

evidencia que se requiere apoyo adicional y/o intervenciones dentro del sistema preventivo terciario. 

 
 

El padre/guardián tiene el derecho de acceder los archivos, incluso los datos referenciado arriba en relación a la 

asistencia que ha sido proveído para asistir con las dificultades de aprendizaje y datos coleccionados respecto a las 

estrategias de intervención que se han utilizado en el salón de su niño/a. Si usted está interesado en programar una 

cita, por favor comuníquese con [nombre de personal de la escuela, número de teléfono, correo electrónico] . 

Su hijo/a recibirá apoyo académico/intervención adicional identificado como [nombre de la asistencia/intervenció. 

Este apoyo será proveído [insertar aquí como la intervención/apoyo adicional será entreg por un tiempo de 

aproximadamente [insertar duración de tiempo de la asistencia/intervención]. . 

 
 

Durante el transcurso en cual se proveerá el apoyo/intervención académica, información del progreso de su hijo/a 

será coleccionado y compartido con usted durante la distribución de informes de progreso y cuando se entrega el 

boletín de calificaciones de cada período que será, [insertar fechas de distribución de calificaciones] . 
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La evaluación de información relacionado a los datos, respuestas del estudiante referente al apoyo/intervención(es), 

y progreso asistirá a nuestro equipo para determinar un plazo de tiempo aproximado en cual el apoyo/intervenciones 

serán necesarias. 

 
Nosotros consideramos el logro académico de su estudiante una prioridad. Las intervenciones son diseñadas para 

mejorar el éxito académico. Si usted tiene alguna pregunta, favor de comunicarse con el maestro/a o 

administrador/a. 

 

[insertar declaración de TEA] 

 
 

Los padre(s)/guardián(es) tienen el derecho, a cualquier tiempo, pedir una evaluación para servicios de 

educación especial, o para asistencia, alojamiento, o servicios debajo Sección 504 Acto de Rehabilitación de 1973. 

Cordialmente, 

[nombre de administrador/a] 
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The following statement must be included in each school district's or charter school's student handbook. 

Aiding Students Who Have Learning Difficulties or Who Need
Special Education or Section 504 Services
For those students who are having difficulty in the regular classroom, all school districts and open
enrollment charter schools must consider tutorial, compensatory, and other academic or behavior support
services that are available to all students, including a process based on Response to Intervention (RtI).
The implementation of RtI has the potential to have a positive impact on the ability of districts and charter
schools to meet the needs of all struggling students.

If a student is experiencing learning difficulties, his or her parent may contact the individual(s) listed
below to learn about the school’s overall general education referral or screening system for support
services. This system links students to a variety of support options, including making a referral for a
special education evaluation or for a Section 504 evaluation to determine if the student needs specific
aids, accommodations, or services.  A parent may request an evaluation for special education or Section
504 services at any time. 

Special Education Referrals:

If a parent makes a written request for an initial evaluation for special education services to the director of
special education services or an administrative employee of the school district or open enrollment charter
school, the district or charter school must respond no later than 15 school days after receiving the
request. At that time, the district or charter school must give the parent a prior written notice of whether it
agrees to or refuses to evaluate the student, along with a copy of the Notice of Procedural Safeguards.  If
the school district or charter school agrees to evaluate the student, it must also give the parent the
opportunity to give written consent for the evaluation. 

Please note that a request for a special education evaluation may be made verbally and does not need to
be in writing.  Districts and charter schools must still comply with all federal prior written notice and
procedural safeguard requirements and the requirements for identifying, locating, and evaluating children
who are suspected of being a child with a disability and in need of special education. However, a verbal
request does not require the district or charter school to respond within the 15-school-day timeline.

If the district or charter school decides to evaluate the student, it must complete the student’s initial
evaluation and evaluation report no later than 45 school days from the day it receives a parent’s written
consent to evaluate the student.  However, if the student is absent from school during the evaluation
period for three or more school days, the evaluation period will be extended by the number of school
days equal to the number of school days that the student is absent.
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There is an exception to the 45-school-day timeline.  If a district or charter school receives a parent’s
consent for the initial evaluation at least 35 but less than 45 school days before the last instructional day
of the school year, it must complete the written report and provide a copy of the report to the parent by
June 30 of that year. However, if the student is absent from school for three or more days during the
evaluation period, the June 30th due date no longer applies. Instead, the general timeline of 45 school
days plus extensions for absences of three or more days will apply.

Upon completing the evaluation, the district or charter school must give the parent a copy of the
evaluation report at no cost.

Additional information regarding special education is available from the district or charter school in a
companion document titled Parent’s Guide to the Admission, Review, and Dismissal Process. 

Contact Person for Special Education Referrals:
The designated person to contact regarding options for a student experiencing learning difficulties or
regarding a referral for evaluation for special education services is:

Contact Person:

Phone Number:

Section 504 Referrals:

Each school district or charter school must have standards and procedures in place for the evaluation
and placement of students in the district’s or charter school’s Section 504 program. Districts and charter
schools must also implement a system of procedural safeguards that includes notice, an opportunity for a
parent or guardian to examine relevant records, an impartial hearing with an opportunity for participation
by the parent or guardian and representation by counsel, and a review procedure.

Contact Person for Section 504 Referrals:
The designated person to contact regarding options for a student experiencing learning difficulties or
regarding a referral for evaluation for Section 504 services is:

Contact Person:

Phone Number:

Additional Information:

The following websites provide information and resources for students with disabilities and their families.

Legal Framework for the Child-Centered Special Education Process
Partners Resource Network
Special Education Information Center
Texas Project First
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Student Handbook Statement:
Spanish
 

La declaración siguiente debe estar incluido en cada manual del estudiante del distrito o de la escuela chárter.

Cómo ayudar a aquellos estudiantes que tienen dificultades de
aprendizaje o precisan servicios de educación especial o de la
Sección 504  
 

Para aquellos estudiantes que tienen dificultades en el salón de clases normal, todos los distritos escolares y
las escuelas autónomas de inscripción abierta deben contemplar servicios de tutoría y compensatorios, y otros
servicios de apoyo académico o conductual que estén disponibles para todos los estudiantes, incluido un
proceso basado en la Respuesta a la Intervención (RtI). La implementación de la RtI tiene el potencial de
impactar positivamente en la capacidad de los distritos y escuelas autónomas de satisfacer las necesidades de
todos los estudiantes con problemas.

Si un estudiante está experimentando dificultades de aprendizaje, sus padres pueden comunicarse con la(s)
persona(s) mencionada(s) más abajo para obtener información sobre el sistema general de remisión o control
de la educación general de la escuela para los servicios de apoyo. Dicho sistema vincula a los estudiantes con
una variedad de opciones de apoyo, entre las que se encuentra la remisión para que se realice una evaluación
de educación especial o una evaluación de la Sección 504 con el fin de determinar si el estudiante necesita
asistencia, adaptaciones o servicios específicos. Los padres pueden pedir una evaluación para los servicios de
educación especial o  de la Sección 504 en cualquier momento.

Remisiones de educación especial:

Si los padres solicitan, por escrito, al director de servicios de educación especial o a un empleado
administrativo del distrito escolar o de la escuela autónoma de inscripción abierta que se realice una
evaluación inicial para recibir servicios de educación especial, el distrito o la escuela autónoma deben
responder dentro de los 15 días lectivos después de haber recibido la solicitud. En ese momento, el distrito o
la escuela autónoma deben entregar a los padres notificación previa por escrito respecto de si están de
acuerdo o no en evaluar al estudiante, además de enviarles una copia de la Notificación de salvaguardas
procesales. Si el distrito escolar o la escuela autónoma están de acuerdo en evaluar al estudiante, también
deben darles a los padres la oportunidad de prestar su consentimiento por escrito para la evaluación.

Por favor tenga en cuenta que una solicitud para una evaluación de educación especial puede hacerse
verbalmente y no necesita hacerse por escrito.  Los distritos y escuelas “chárter” deben seguir cumpliendo
con todas las notificaciones previas por escrito y los requisitos sobre las salvaguardas procesales de la ley
federal para identificar, localizar y evaluar a los niños que se intuya puedan ser niños con alguna discapacidad
y que necesite educación especial. Sin embargo, una petición verbal no requiere que el distrito o la escuela
“chárter” respondan dentro del periodo establecido de los 15 días escolares.

Si el distrito o la escuela autónoma deciden evaluar al estudiante, deben completar la evaluación inicial y el
informe de la evaluación dentro de los 45 días lectivos posteriores al día en que reciban el consentimiento por
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escrito de los padres para evaluar al estudiante. Sin embargo, si el estudiante se ausenta de la escuela por
tres días lectivos o más durante el período de evaluación, dicho período se extenderá la misma cantidad de
días lectivos que el estudiante haya faltado.  

Existe una excepción al plazo de 45 días lectivos. Si un distrito o una escuela autónoma reciben el
consentimiento de los padres para la evaluación inicial entre los 35 y 45 días lectivos previos al último día de
clases del año, deben completar el informe escrito y proporcionarles una copia del mismo a los padres, a más
tardar, el 30 de junio de dicho año. No obstante, si el estudiante falta a la escuela tres días o más durante el
período de evaluación, no se aplica la fecha límite del 30 de junio, sino que se aplica el plazo general de 45
días lectivos más prórrogas por ausencias de tres días o más.

Al completar la evaluación, el distrito o la escuela autónoma deben proporcionar a los padres una copia del
informe de evaluación en forma gratuita.

Hay disponible información adicional sobre educación especial del distrito o la escuela autónoma en el
documento complementario titulado Guía para padres sobre el proceso de admisión, revisión y retiro.

Persona de contacto para las remisiones de educación especial:
La persona designada para contactar en relación con las opciones para un estudiante que experimente
dificultades de aprendizaje o en relación con una remisión a evaluación para recibir servicios de educación
especial es:

Persona de contacto:

Número de teléfono:

Remisiones de la Sección 504:

Cada distrito escolar o escuela autónoma debe tener estándares y procedimientos en vigor para la evaluación
y colocación de estudiantes en el programa de la Sección 504 del distrito o la escuela autónoma. Además, los
distritos y las escuelas autónoma deben implementar un sistema de salvaguardas procesales que incluya una
notificación, una oportunidad para que los padres o tutores examinen los registros relevantes, una audiencia
imparcial en la que puedan participar los padres o tutores y en la que haya representación por parte de un
abogado, y un procedimiento de revisión.  

Persona de contacto para las remisiones de la Sección 504:
La persona designada para contactar en relación con las opciones para un estudiante que experimente
dificultades de aprendizaje o en relación con una remisión a evaluación para recibir servicios de la Sección
504 es:

Persona de contacto:

Número de teléfono:

Información adicional:

Los siguientes sitios web ofrecen información y recursos para los estudiantes con discapacidades y sus
familias.

Marco legal del proceso de educación especial centrado en el niño
Red de colaboradores y recursos
Centro de Información de Educación Especial
Texas Project First
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                           RTI PEIMS REPORTING               

Appendix C 

 

There will be a Fall PEIMS and a Summer PEIMS submission for students receiving intervention support. 

To ensure that we are prepared with this information, campus RTI Coordinators should track students 

receiving intervention support at Tier 2 and ensure that all students with a documented intervention 

plan (Tier 2/3) have it updated in eduphoria.  

 

 

 



STANDARDS REPORT: STANDARDS VIEW TAB
DOMAINS SUMMARY

By default, the Standards Report begins on the “Standards View” in which all the standard 

domains/categories are listed, with a tally of the students who are failing, struggling with, 

passing, and assigned that standard domain/category.

The standard domains with the most students failing are at the top of this report, followed 

by the ones with the most students struggling, so that teachers can easily identify which 

standard domains are giving their students the most trouble.

From this report, teachers can drill down to view student performance on standards within 

each domain/category by clicking (1) VIEW STANDARDS.

(2) FILTERS
Choose Standards: Teachers with students working on more than one set of standards 

(e.g. students are being tested on both Common Core and a set of state standards) can 

filter to view only the standards they care about.

Grade Level: Teachers can filter 

the report to only see students in a 

particular grade level

Classroom: Teachers can filter the 

report to view one or all of their classes

(3) DEFINITIONS
Failing students are students who 

have an average of below a 40% 

on lesson post-quizzes within that 

standard domain/category.

Struggling students are students who 

are achieving an average of 40-69% 

on lesson post-quizzes within that 

standard domain/category.

Passing students are students who 

have a 70%+ average on lesson  

post-quizzes within that standard 

domain/category.

Note: If a student re-takes a lesson, only 

the final post-quiz score will be taken into 

account in the average.

USER GUIDE: STANDARDS REPORT

The Standards Reporting suite is a detailed set of drill-down reports that assist 

educators in better serving their students’ needs by understanding where the specific 

challenges exist for their classes and individual students.  With these new reports, 

educators are able to:

• Understand which standards present the biggest challenges to their classes in order to

maximize overall classroom instruction

• Identify which groups of students are struggling in a common standard area in order to

create the most effective small group instruction

• Monitor student performance in standards in order to work individually with the student

on areas of concern

• Report to parents where their student excels and where they are challenged with

convenient printable documents.
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STANDARDS SUMMARY

Clicking VIEW STANDARDS from a domain/category line in the Domains Summary report, brings you to the Standards 

Summary report.

Clicking the black (4) PRINT button at the top of the report will print all of the standards within the standard category/domain 

and all of the students who are passing, failing and struggling with the standard domain.

(5) FILTERS
Grade Level 

Teachers can filter the report to only 

see students in a particular grade level

Classroom 

Teachers can filter the report to view 

one or all of their classes

(6) VIEW/HIDE STUDENTS
Clicking the blue view students 
button at the end of each standards 

row will expand the row to show which 

students are passing, struggling with 

and failing the standard.

Additionally, teachers can just print 

this standard by clicking the blue 

PRINT STUDENTS button

(7) STUDENT NAMES
Clicking on a student name in the 

Standards Summary Report will 

take you to their Individual Student 

Standards Report.

(8) GETTING BACK
You can get back to the previous 

report by clicking on the “All Standard 

Domains” link above the filters below 

the Standards Summary report heading.

INDIVIDUAL STUDENT STANDARDS
When coming to this report from the Standards Summary report, the Individual Student Standards report is automatically 

filtered to show just the standards that have already been selected. For example, if you have clicked the student name on 

the 4.NBT Number & Operations in 

Base Ten standard domain, only those 

standards within that domain will show.

(9) VIEW/HIDE LESSONS
Clicking the blue view lessons button 

at the end of each standards row 

will expand the row to show how the 

student has performed on the lessons 

that align to that standard. Additionally, 

teachers can just print this standard by 

clicking the blue (10) PRINT LESSON 
LIST button within the standard that 

was just expanded.

(11) GETTING BACK
You can get back to the previous two 

reports by clicking on the blue links 

above the filters below the Standards 

Summary report heading.
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INDIVIDUAL STUDENT
After clicking VIEW STUDENT 
DETAILS, teachers can see a list of all 

the standards the student has taken in 

order by the standard code and how 

many lessons the student has passed 

or failed aligned to each standard.

(4) VIEW/HIDE LESSONS
Clicking the blue view lessons button 

at the end of each standards row 

will expand the row to show how the 

student has performed on the lessons 

that align to that standard.

Additionally, teachers can just print 

this standard by clicking the blue  

(5) PRINT LESSON LIST button within

the standard that was just expanded.

(6) GETTING BACK
You can get back to the previous 

two reports by clicking on the “All 

Students” below the Indivudal 

Student Standards report heading.

STANDARDS REPORT: STUDENTS VIEW TAB
STUDENTS SUMMARY
The second view of the new Standards 

Report is the Students View. Students 

are listed in alphabetical order by 

default and teachers can see in detail 

how their students are performing on 

standards by clicking  

(1) VIEW STUDENT DETAILS.

(2) FILTERS
Classroom 

Teachers can filter the report to view 

the students in one or all of their classes

(3) DEFINITIONS
Failing standards are the standards 

in which a student has on average 

scored below a 40% on the lesson 

post-quizzes aligning to that standard

Struggling Standards are standards 

in which on average, the student has 

scored between a 40-69% on the 

lesson post-quizzes aligning to that 

standard.

Passing standards are the standards 

in which the student who, on average, 

scored a 70%+ on the lesson  

post-quizzes aligned to that standard.
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Priority Report - Student Intervention History
This report helps identify students who will benefit from further intervention and provides links to teacher-
directed lessons and supplemental materials.  

How to Run the Priority Report

It is necessary to be logged into www.istation.com to access this report.

From the Classroom tab, select the desired student, and then select Priority - Student Intervention
History under the appropriate product in the Related Reports section.

A Quick Report Link can be saved in order to access the report from the home page in the future.

About This Report

A Student Intervention History of identified skill weaknesses and interventions is retained and can be
updated to reflect new interventions.

Additional notes can be added by pressing Add Intervention Note, typing in the space provided, and
then pressing Submit to save.

This report offers the ability to include intervention from any source.
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< >

A history of weaknesses and interventions from year to year is available. Interventions for previous school
years can be accessed by expanding the selected year.

Suggested Uses for Instructional Purposes:

Document all interventions provided by instructors.

Discuss student historical performance and progress with parents, administrators, or intervention team.

Frequency of review:

As needed to plan and document interventions

Search Options

-Search-
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Priority Report
This report helps identify students who will benefit from further intervention and provides links to teacher directed
lessons and supplemental materials.    

How to Run the Priority Report

It is necessary to be logged into www.istation.com to access this report.

TIP: A link to Priority Alerts appears upon login to the Web site.

(Reports can also be built or modified using the Report tab.)

Click the Classroom tab and select Priority Report under the appropriate product in the Related Reports
section.
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A Quick Report Link can be saved in order to access the report from the home page in the future.

About This Report
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Students are only listed if they have demonstrated weaknesses in an ISIP™ assessment or lack of progress in
skill acquisition in the Interactive Instruction.

Students are grouped by skill to facilitate whole-group or small-group instruction.

A – Groups with “ISIP” in the label indicate students who showed difficulty on the assessment.

B – Groups with “Cycle” or “Unit” in the label indicate students who experienced difficulty in a particular part of the
Interactive Instruction.

C – Recommended Teacher Directed Lessons indicates and links to the suggested lesson(s) in PDF format for
remediating that skill.

D – After administering intervention, check the box next to the student’s name. Optional notes regarding
intervention may be entered in the text box (e.g., still needs improvement, needs to be retaught, made progress,
etc.).

E – The Save button attaches a documentation of teacher-delivered interventions outside of the program and any
intervention notes made.

F – The first listed date indicates the date that the student first had difficulty and was listed on the report. This
date remains the same until an intervention is documented.

NOTE: Intervention notes cannot be removed once entered.

A Student Intervention History of identified skill weaknesses and interventions is retained and can be accessed by
pressing the plus sign [+] by a student’s name.

Suggested Uses for Instructional Purposes:
Select students for small group instruction and obtain teacher directed lessons and materials.

Document interventions provided.

Discuss student performance with administrators or intervention team.

Frequency of review:
Weekly or as needed to plan and document interventions
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MISD Academic RTI Process  

This framework is meant to build capacity in your teachers and teams as they identify and work to  

resolve academic issues in the classroom through the academic RTI process  

First Step – Tier 1  

(Parent/caregiver will be informed that student is struggling in the classroom prior to beginning  

the RTI process).   

1. If the teacher has used their best tier 1 classroom instruction to teach content, but the 

student persists in struggling academically, then teacher requests a classroom 

observation from a campus instructional leader (administration), campus RTI 

coordinator, or mentor teacher (of their choice) to identify and discuss if 

improvements to Tier 1 classroom instruction are needed. The individual conducting 

the classroom observation will also identify whether or not the student’s behavior 
could be a factor in why they are struggling academically.  

2. If there are improvements needed to tier 1 classroom instruction, teacher will apply 

these improvements and reassess student's academic progress in 2 weeks. 3. If the 

student’s behavior is a factor, then behavior will be addressed first through the 
Behavioral RTI Process.  

4. If there are no Tier 1 improvements needed, no progress in the student’s academic 
progress after implementing the suggestion(s) made to strengthen classroom 

instruction, or the student’s behavior has already been addressed through the 
Behavioral RTI Process, move to Tier 2 by completing an RTI entrance ticket or referral 

(this may be in Eduphoria or a campus specific form, see the RTI coordinator for 

campus specific procedures).  

Next Step – Tier 2  

5. Within five instructional days, the Campus RTI Coordinator will send the parent 

notification letter and meet with the RTI team(this team will be campus specific 

regarding who is included) to discuss what the teacher has tried to help address the 

academic struggle and any potential outcomes of their efforts. The team brainstorms a 

specific goal to address the most pressing academic need of the student (see Appendix 

A for a menu of interventions that can be used) and progress monitor (see Appendix B 

for examples) for three weeks making sure to record anecdotal notes as well for 

improvements and changes in academic progress. NOTE: progress monitoring data must 

show that the intervention and data matches the specific goal identified for the student 

and that the intervention was implemented consistently throughout the three weeks.  

Also note that progress monitoring data for tier 2 students can include iStation, Imagine  

Math, LLI or other programs).  
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● Appendix A - Creating an Academic Goal Step-by-Step Guide  

● Appendix B - Progress Monitoring Example  

6. After implementing the intervention for three weeks, if the teacher sees that the  student 

is making limited or no progress with the intervention, the campus RTI  coordinator or 

other instructional leader, including the district’s RTI and At-Risk  Coordinator(if 

needed), will be invited to the next grade level/PLC team to analyze data.  The team will 

brainstorm and select a new intervention to implement for three weeks  making sure to 

record anecdotal notes for improvements and changes in academic  progress. Note: If 

the student met the goal or they are seeing significant progress, then  the academic 

intervention will continue.   

7. After implementing the intervention for three weeks, the teacher meets with the grade  

level/PLC team to analyze data. If the student met the goal or they are seeing significant  

progress, then the academic intervention will continue. If the student is making limited  

or no progress, then the teacher will communicate to the campus RTI coordinator that  

student will be moved to Tier 3 for interventions. For either outcome, within five  

instructional days, Campus RTI Coordinator will send the parent/caregiver a letter  

updating how the student is doing with interventions.  

Next Step – Tier 3  

8. Within five instructional days, the Campus RTI Coordinator will meet with the RTI team  

to analyze previous Tier 2 interventions and data in order to develop a Tier 3  

intervention plan for the student. The district’s RTI and At-Risk Coordinator is available 

to assist campus teams as needed. The intervention(s) will be implemented for a  

minimum of four weeks. Note: progress monitoring data for Tier 3 students can not  

include iStation, Imagine Math or LLI data and must be specific to the intervention.   

9. After four weeks, the teacher meets with the RTI team to analyze data and discuss  

progress towards goal. If the team sees that the student is making limited or no  

progress with the intervention, the team will brainstorm and select a new intervention  

to implement for four weeks making sure to record anecdotal notes for improvements  

and changes in academic progress. The district’s RTI and At-Risk Coordinator is available  

to assist campus teams as needed. Note: If the student met the goal or they are seeing  

significant progress, then the academic intervention will continue.   

10. After four weeks, the teacher meets with the RTI team to analyze data and discuss  

progress towards goal. If the team sees that the student is making limited or no   

progress with the intervention and that the interventions were done with fidelity, then a  

referral for further testing will be completed within five instructional days by the  
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Campus RTI Coordinator. Note: If the student met the goal or they are seeing significant  

progress, then the academic intervention will continue.   

If you have any questions, please do not hesitate to contact Jessica Martinez via email at 

jessica.martinez@midlandisd.net.   
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Step-by-Step Guide to Creating an Academic Goal & Intervention Plan  

Main Academic Concern  
What is the main academic concern? (for example: reading or math)  
Identify within reading or math what the lowest level skill student is struggling with   

Reading Examples: letter sounds, sight words, blending and segmenting sounds, sight word phrases,  

sight word sentences, fiction comprehension, non-fiction comprehension  

Math Examples: number recognition, one-to-one correspondence, add and subtract numbers 0-10,  

addition math facts, subtraction math facts, multiplication math facts, problem solving steps  

1._____________________________________________________________________________ 

2._____________________________________________________________________________ 

3._____________________________________________________________________________  

What Is the Cause of The Academic Concern?  

Identify whether the student is lacking the academic skill due to skill, will or both. o Skill  

o Will - If this is the only cause, does the student need to be put on a Behavioral RTI instead? (For 

example: if student can learn but is not learning due to his/her effort or choice a Behavioral RTI is where 

you would start first.)  

o Both Skill and Will  

Desired Outcome of Intervention  

Using baseline data, develop a goal for the level of performance the student should be performing at  

after intervention (Example: student A will increase sight word knowledge from 5 words to 20 words)   

________________________________________________________________________________  

What Intervention Will Be Used to Read Desired Outcome?   

Tier 2 interventions can use a program such as LLI, Istation, or Imagine Math. Tier 3 cannot use a  

program, the intervention must be individually specific (if you need help finding and intervention, refer  

to Intervention Menu for interventions that can be used).  

________________________________________________________________________________  
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How Often Will Student Receive Interventions?  

Identify how many minutes a day, how many days a week and how many weeks will student will receive  

intervention (i.e. 20 minutes a day, 4 days a week, for 3 weeks.)  

________________________________________________________________________________  

Progress Monitoring Details  

1. How will progress be monitored? (For example: teacher will assess on the last day of each week  

and then record data on a progress monitoring data sheet. Examples of progress monitoring  

data sheets are provided in the Intervention Menu.)  

_________________________________________________________________________ 

2. How often will progress be monitored? (For example: weekly or every two weeks?) 

_________________________________________________________________________  

3. How long will progress be monitored? (For example: a minimum of three weeks of data is  

required for Tier 2 and a minimum of four weeks of data is required for Tier 3, but you can  

monitor for longer if you think the student will need it. Also, if you decide to change something  

in the academic intervention, you need to complete at least two weeks of the current  

intervention before you make changes. Then you will need to implement the new changes for  

a minimum of two weeks in order to collect enough data.   

 ____________________________________________________________________  

Progress Monitoring Data Analysis  

1. Date student’s progress will be evaluated:  

________________________________________________________________________ 

2. Did components of the behavior improve or not? What did the data show? 

_________________________________________________________________________ 

_________________________________________________________________________ 

_________________________________________________________________________  
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4 Week Number Representation Goal and Progress Monitoring Data Collection  

Example  

 

 

Number Identification 

Goal: BIll will increase number identification and representation from 6-

12 numbers. 

Focus: 11  12  13  14  15 16           

Week # Date # of numbers identified 

1     

2     

3     

4     

5     
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Critical Questions for Special Education Identification

The site intervention team must ask the following questions when considering a student for special 

education placement. 

Tier 1 

• Did the student have ready access to essential grade-level curriculum as part of his or her

core instruction?

• Did the student receive effective supports, accommodations, or differentiation to support his or

her success in learning essential grade-level standards? What were these supports?

• Is there evidence that the school’s core instructional practices are working for a large majority of

students, including similar students?

Tier 2

• Did the school identify the student for supplemental support in a timely manner?

• What were the student’s specific learning needs at Tier 2? (The team should be able to list exact

standards, learning targets, and behaviors.)

• What caused the student to not learn these essential learning outcomes?

• What research or evidence-based interventions did teachers use to address the student’s specific

learning needs?

• Did the school provide these interventions in addition to Tier 1?

• Is there evidence that these interventions were effective for similar students?

Tier 3 

• Did the school identify the student for Tier 3 interventions in a timely, proactive manner?

• What quality problem-solving process did the school use to better identify the student’s specific

learning needs and the cause of the student’s struggles?

• What were the student’s specific learning needs at Tier 3? (The team should be able to list exact

standards, learning targets, and behaviors.)

• What research- and evidence-based interventions did the school use to address the student’s spe-

cific learning needs?

• Did highly trained professionals in the student’s areas of need provide these interventions?

• Did the school provide these interventions in addition to Tier 1 and Tier 2?

• How often did the school monitor the student’s progress for each intervention? What revisions or

modifications did the school make based on this information?

• Is there evidence that these interventions were effective for similar students?

• Are there any other interventions or supports the school should try before considering special

education placement?

• Does the site intervention team unanimously feel that special education identification is necessary

and appropriate for this student? What benefits will the student receive due to this recommenda-

tion that could not be provided without it?

• Would team members make the same recommendation if the student in question were

their child?
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MISD Behavioral RTI Process  
 

This framework is meant to build capacity in teachers and teams as they identify and work to resolve 

behavior issues in the classroom through the behavioral RTI process. 

 

First Step – Tier 1  

 

1. If the teacher has used their best Tier 1 classroom strategies to address a behavioral 

concern, but the challenges persist and the teacher needs additional support in 

modifying the behavior, then teacher requests a classroom observation from a campus 

instructional leader, campus RTI coordinator, or mentor teacher (of their choice) to 

identify and discuss if potential improvements to Tier 1 classroom management are 

needed.  

 

● Appendix A -  Tier 1 resources that can be used as guides in conducting classroom 

observations  

 

2. If there are improvements needed to Tier 1 classroom management, teacher will apply 

these improvements and reassess student’s behavior in 2 weeks.    
 

3. If there are no Tier 1 improvements needed or no progress in the student’s behavior 
after implementing the suggestion(s) made to strengthen classroom management, 

move to Tier 2.  

 

 

Next Step – Tier 2  

 

4. The teacher meets with the grade level/PLC team to discuss what the teacher has tried 

to help change the behavior and any potential outcomes of their efforts.  The team 

brainstorms a specific goal to address the most pressing behavioral need of the student 

(see Appendix A for a step-by-step guide to completing this step, if needed) and 

progress monitor (see Appendix B for examples) for two weeks making sure to record 

anecdotal notes for improvements and changes in behavior. 

 

● Appendix B - Creating a Behavior Goal Step-by-Step Guides 

● Appendix C - Progress Monitoring Examples 

 

 

5. After implementing the intervention for two weeks, if the teacher sees that the student 

is making limited or no progress with the intervention, the campus RTI coordinator or 

other instructional leader, including the district’s RTI and At-Risk Coordinator(if needed), 
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will be invited to the next grade level/PLC team to analyze data.  The team will 

brainstorm and select a new intervention to implement for two weeks making sure to 

record anecdotal notes for improvements and changes in behavior.  Note: If the student 

met the goal or they are seeing significant progress, then the behavioral intervention will 

continue.   

 

6. After implementing the intervention for two weeks, the teacher meets with the grade 

level/PLC team to analyze data.  If the student met the goal or they are seeing significant 

progress, then the behavioral intervention will continue. If the student is making limited 

or no progress, then the teacher will refer the student to the campus RTI coordinator to 

begin tier 3 interventions by completing an RTI entrance ticket or referral (this may be in 

Eduphoria or a campus specific form, so see the RTI coordinator for campus specific 

procedures).  

 

Next Step – Tier 3 

 

7. Within five instructional days, the campus RTI Coordinator will send the parent 

notification letter and meet with the RTI team/campus behavior team (whichever the 

campus chooses to use) to analyze previous Tier 2 interventions and data in order to 

develop a Tier 3 intervention plan for the student. The district’s RTI and At-Risk 

Coordinator is available to assist campus teams as needed. 

 

8. The interventions are implemented for a minimum of four weeks.  

 

9. After four weeks, the teacher meets with the RTI team or campus behavioral team to 

analyze data and discuss progress towards goal.  If the team sees that the student is 

making limited or no progress with the intervention, then a referral can be made to a 

General Education Behavior Specialist by completing the google form at 

https://bit.ly/3hozJqI.   

 

General Education Behavior Specialists: 
 

 

 

 

@midlandisd.net 

(432)240-1552 

 

 

 

 

 

 @midlandisd.net 

(432)240-1519 

 

 

 

If you have any questions, please do not hesitate to contact Jessica Martinez via email at 
jessica.martinez@midlandisd.net.   
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Step-by-Step Guide to Creating a Behavior Goal & Intervention Plan 
 

 

Target specific behaviors 

What behaviors are of concern? (For example: calling out in class, being disrespectful, stealing, 

completing classwork, etc.…)  
 

1._____________________________________________________________________________ 

 

2._____________________________________________________________________________ 

 

3._____________________________________________________________________________ 

 

 

Instruction and Skill Development 

Based on the specific targeted behaviors you listed above, what is the MAIN skill that the student is 

lacking?  (For example: the student is struggling with the skill “impulse control” as evidence by calling out 
in class, not raising their hand, and forgetting to ask permission) 

 

1. Main skill(s) the student is lacking: _____________________________________________ 

 

2. How will this student be taught this skill?  (For example: teacher will meet with student and 

review the appropriate way to get the teacher’s attention during a lesson, focusing on the issue 
of calling out in class first.  Teacher will review/role play the appropriate steps for getting 

attention.  Each time the student follows the steps to get the teacher's attention correctly, 

he/she will receive a sticker on a sticker chart.) 

 

 _________________________________________________________________________ 

 

 _________________________________________________________________________ 

 

 

3. How often will this lesson take place?  (For example: before each lesson, approximately six times 

a day) 

 

 _________________________________________________________________________ 

 

 

Reward System 

Will there be a reward system associated with the target skill?  (For example: yes, student will receive a 

sticker on a sticker chart.) 

 

________________________________________________________________________________ 

 

 

Correction Techniques 

What correction techniques will be used?  (For example: proactive teacher, behavior shaping, 

redirection, etc.…) 
 

________________________________________________________________________________ 
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Progress Monitoring Details 

1. How will progress be monitored? (For example: teacher will keep a running tally sheet and 

record how often student follows the steps to getting the teacher’s attention appropriately and 
how many times student required redirection to follow the steps.) 

 

_________________________________________________________________________ 

 

2. How often will progress be monitored?  (For example: will the student’s monitoring sheet be 

broken up into half hour increments, hour increments, follow the daily classroom schedule, or 

be broken up into two morning sections and two afternoon sections?  Decide how often the 

student’s behavior occurs and that should guide you in how often you need to break up the day 

for recording progress. 

 

_________________________________________________________________________ 

 

3. How long will progress be monitored?  (For example: a minimum of six weeks of data is 

required, but you can monitor for longer than six weeks if you think the student will need it. 

Also, if you decide to change something in the behavior intervention, you need to complete at 

least two weeks of the current plan before you make changes.  Then you will need to 

implement the new changes for a minimum of two weeks in order to collect enough data.   

 

 

Progress Monitoring Data Analysis 

1. Date student’s progress will be evaluated: 
 

_________________________________________________________________________ 

 

2. Did components of the behavior improve or not?  What did the data show? 

 

_________________________________________________________________________ 

 

_________________________________________________________________________ 

 

_________________________________________________________________________ 
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Lessons Learned 
A Deeper Look at Implementing Restorative Discipline 

TASSP 2017 A Deeper Look at Implementing Restorative Discipline - Philip Carney Page 1 of 4 

What is Restorative Discipline 

- Restorative Discipline is a relational approach to building school climate and addressing

student behavior that fosters belonging over exclusion, social engagement over control, and
meaningful accountability over punishment. - Dr. Marilyn Armour

- Restorative Discipline is about:

• Building relationships

• Improving campus climate

• Instilling a strong sense of belonging

• Student engagement

• Meaningful accountability

Traditional Discipline Asks Restorative Discipline Asks 

What rule was broken? What happened? 

Who broke it? Who was affected? 

What should be the punishment? What needs to be done to make it right? 

3 Goals of Restorative Discipline 

1. Accountability - Students have an opportunity to be accountable for the harm caused
as well as the opportunity to repair the harm

2. Community Safety - Students are empowered to help resolve conflict and maintain

an environment where learning can occur

3. Skill Development - Restorative Discipline works to address underlying factors that
lead people to cause harm and gives students necessary tools for creating and

maintaining community

Does Restorative Discipline Supplant or Supplement 

- Restorative Discipline fits perfectly with other student behavioral
strategies/approaches

• Foundations, PBIS, Special Education, etc…. 

- Restorative Discipline adds a much needed piece in the development of
better relationships and school culture
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Lessons Learned 
A Deeper Look at Implementing Restorative Discipline 

TASSP 2017 A Deeper Look at Implementing Restorative Discipline - Philip Carney Page 2 of 4 

A Tiered Approach 

Examples of Tier-1 Applications of Restorative Practices: 

1. Community Building Circles

2. Affective Statements

3. Respect Agreements

4. Collective Goal Setting

5. Restorative Circles/Restorative Chats

6. Entry Circles

Examples of Tier-2 & Tier-3 Applications of Restorative 

Practices: 

1. Constructive Reminders of Goals, Expectations, and Respect Agreements

2. Active Listening

3. Restorative Circles/Chats

4. Victim/Offender Mediations

5. Family Group Conference

6. Circle of Support and Accountability (COSA)

7. Re-entry Circles

Lessons Learned 

Lessons learned from our pilot implementation: 

• Focus initially on Tier-1

• Don’t forget about the teachers

• A Restorative Discipline Coordinator makes a significant impact in achieving successful
implementation

• Get a picture of what accountability looks like in your campus/district

• Try to hire people with a restorative mindset

• Develop a realistic implementation plan
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Lessons Learned 
A Deeper Look at Implementing Restorative Discipline 

TASSP 2017 A Deeper Look at Implementing Restorative Discipline - Philip Carney Page 3 of 4 

Timeframe & Indicators of Change 

Why Try Restorative Discipline 

Restorative Discipline can assist you in: 

• Improving your campus climate and culture

• Increasing the level of student behavioral engagement in the classroom

• Decreasing suspensions and conflict occurrences among students

• Building better relationships between teachers, staff, & students

• Decreasing the number of students with recurring negative discipline occurrences
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Lessons Learned 
A Deeper Look at Implementing Restorative Discipline 

TASSP 2017 A Deeper Look at Implementing Restorative Discipline - Philip Carney Page 4 of 4 

Recommended Reading List 

Amstutz, L. S., Mullet, J., 2005, The Little Book of Restorative Discipline for Schools, 
Intercourse, PA.: Good Books. 

Holtham, J. (2009). Taking Restorative Justice to Schools: A Doorway to Discipline. Colorado 
Springs, CO: Homestead Press. 

Hopkins, B. (2004). Just Schools: A Whole-School Approach To Restorative Justice. London: 
Jessica Kingsley Publishers. 

Kidde, J. & Alfred, R. (2011). Restorative Justice: A Working Guide for Our Schools. Alameda 
County School Health Services Coalition. http://healthyschoolsandcommunities.org/ 
Docs/Restorative-Justice-Paper.pdf 

Morrison, Brenda (2006). School Bullying and Restorative Justice: Toward a Theoretical 
Understanding of the Role of Respect, Pride, and Shame. Journal of Social Issues. 62(2): 371-392. 

Morrison, B. (2007). Restoring Safe School communities; A Whole School Response to Bullying, 
Violence and Alienation. Federation Press. 

Morrison, B., Thorsborne, M. & Blood, P. (2005). Practicing Restorative Justice in School 
Communities: The Challenge of Culture Change. Public Organization Review: A Global 
Journal. 5: 335–357. 

Morrison, B.E. & Vaandering, D. (2012). Restorative justice: Pedagogy, praxis and 
discipline. Journal of School Violence 11, 138-155. 

Pranis, K. 2005, The Little Book of Circle Processes, Intercourse, PA: Good Books. 

Riestenberg, N. (2012). Circle in the Square. St Paul, MN: Living Justice Press. 

Thorsborne, M. & Blood, P. (20130. Implementing Restorative Practices in Schools. 

Philadelphia, PA: Jessica Kingsley. 

Important Websites 

www.irjrd.org (RD in Schools—Assessing Your Readiness) 

http://www.safersanerschools.org 

http://www.dignityinschools.org 

http://www.legalrightscenter.org/LRC_UMN_Report-Final.pdf 

http://www.healthiersf.org/RestorativePractices/ 

http://sss.mpls.k12.mn.us/restorative_practices_in_schools 
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RTI Documented Intervention Plan (Tier 2 Intervention
and/or Tier 3 Remediation)
Student Information
no name

Student
ID:

Grade
Level: Unknown School:

Date of
Birth: 1/1/0001 Ethnicity: Not Provided Gender: Male

Programs: This student is not coded for any programs.

Meeting Date
No Response

Members in Attendance (Names and Positions)
No Response

Determination of the RTI Campus Intervention Team
No Response

Upload Tier 2 and/or Tier 3 Entrance Ticket here (campus developed):
No Response

NOTE:  You can skip questions #1-#9, if your campus is using a campus specific intervention plan
development form that addresses questions #1-#9 and it is uploaded here:
No Response

Targeted Skill(s) for the Documented Intervention Plan
1. Baseline Data: What are the results of the student's most recent Universal Screener/ Diagnostic,
CFA, and/or District Checkpoint in the subject area of concern? Include Behavior Screener data
and/or an explanation of discipline referrals as applicable for behavior.
Upload documents below if preferred. *If this information is included in the Tier 2/3 Entrance Ticket (uploaded above), refer to that and
move on to the next section.*
No Response

Baseline Data Document(s) Upload
No Response

Foundational Reading Skills
Phonological
Awareness Phonics Fluency Vocabulary Comprehension Other

CFA/Universal Screening Data indicates a need
for intervention/remediation in these areas

Foundational Number Skills

Rounding Ordering Comparing
Numbers

Fractions
and

Decimals

Rates,
Ratios, &

Proportions

Algebraic
Expressions
& Equations

Measurement
and

Geometry

Statistics
and

Probability
Other

Based on CFA/Universal Screening/Diagnostic assessments, the campus intervention team should determine which foundational
skills will be the targeted outcomes for this student's intervention plan. Check the skills below that will be targeted in the
student's documented intervention plan. (NOTE: The targeted outcomes checked below should correspond to the campus Tier
2 or Tier 3 entrance ticket attached in Question #4.)
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CFA/Universal Screening Data indicates a
need for intervention/remediation in these
areas

Foundational Writing

Legibility Spacing Punctuation
Subject-

Verb
Agreement

Organization Spelling Coherent
Ideas Other

CFA/Universal Screening Data indicates a need for
intervention/remediation in these areas

Foundational Language
Functionally Based Oral or Written Expression Other

CFA/Universal Screening Data indicates a need
for intervention/remediation in these areas

Academic and Social-Emotional Behaviors

Self-Awareness Self-Management Responsible
Decision-Making Relationship Skills Other

CFA/Universal Screening Data indicates a need for
intervention/remediation in these areas

If "other" was selected as one of the targeted skills above, please provide an explanation below:
No Response

Desired Outcomes
2. Intervention Goal Statement(s) - Could be academic and/or behavioral based on targeted
outcomes checked above.
SMART GOAL(s) should address the academic and/or behavioral problem(s) noted above.  (Example:  Kelly will be able to distinguish
between and read 3 & 4 letter words with and without final "e" with 90% accuracy by 10/14/18 )
No Response

Plan Description

3. What intervention(s) strategies will be used?
The specific strategy should be tied to the targeted skill. *Do not put a program name as the intervention. Accommodations are also
not intervention strategies.
No Response

4. Who is responsible for implementing strategies?
Include all applicable instructional staff members along with what strategy they will be responsible for.
No Response

5. Frequency of Support:
How often will the student be seen for intervention support in addition to in classroom support by teacher of record? What will be the
total estimated duration of interventions? (ex. 4x a week for 8 weeks)
No Response

6. Intervention Block of Time Per Session:
No Response

7. Progress Monitoring:
What will be used to track intervention progress? How often will progress monitoring data be collected? (Ex. Istation priority reports will
be used to analyze growth in ____________ on a weekly basis.)

Explain the interventions and actions steps necessary to address the targeted skills and goal(s) listed above.
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No Response

8. How often will parent(s)/guardian(s) receive progress monitoring data?
*Consider who will be responsible for this.*
Weekly

9. Parent Notification of Interventions:
Who is responsible for sending home the Parent Notification of Interventions? By when? *Best Practice: Fill out information on letter
during the meeting so it can be sent home within 48 hrs.*
No Response

10. Next Meeting Date:
No Response
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NOTE:  If your campus is using a campus specific intervention plan follow up form that addresses all
questions #1-#7 under each follow-up, please upload here:
No Response

Follow-Up Meeting #2
1.  Meeting Date
No Response

2.  Members in Attendance (Names and Positions)
No Response

3.  Upload Progress Monitoring Data specific to the targeted outcomes within the intervention plan
here:
No Response

4.  Discussion
No Response

5.  Recommendation of Review Committee
No Response

6.  Documentation of Parent/Guardian Contact
How has the parent been kept informed about the student's progress with the interventions provided?
No Response

7.  Next Meeting Date:
No Response

Follow-Up Meeting #3
1.  Meeting Date
No Response

2.  Members in Attendance (Names and Positions)
No Response

3.  Upload Progress Monitoring Data specific to the targeted outcomes within the intervention plan
here:
No Response

4.  Discussion
No Response

5.  Recommendation of Review Committee
No Response

6.  Documentation of Parent/Guardian Contact
Provide method of contact, person making contact, and the results of the contact. In addition, please provide a summary of the
discussion with the parent/guardian.
No Response

7.  Next Meeting Date:
No Response
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Academic Intervention Plan 

School: ____________________ 

Student: _________________________ Grade: __________ Beginning Date: _____________ Exit Date: ______________  

Subject Area of Concern: _______________________ Staff Responsible: _________________________________ 

Baseline Data (i.e. US, CFA, DC, etc.): 

 

Goal Statement: ____________________________________________________________________________________ 
Ex. Lulu will read on grade level text with 85% accuracy and 85wpm by 11/28/18. 

Tier 1 Differentiation Strategies: 

__________________________________________________________________________________________________

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

*Do not list a program as the intervention but rather the specific area of the program and its connection to the targeted ski lls. 

Intervention (s) Frequency of Support Amount of Time Progress Monitoring Tool Frequency of 

Progress Monitoring 
Ex. Paired reading using 

familiar LLI stories at Ins. 

Read. level 

3x a week 15 min. Running records weekly 

     

     

     

 

Parent Notification Letter sent home on: ___/_____/_____ 

Next Meeting: ______________ 

Academic Progress Monitoring: 

Complete chart below to keep track of progress. If a separate progress monitoring tool is being used, attach results to 

this form based on frequency of progress monitoring. 

Date: Intervention 

Strategy: 

Implemented 

By: 

Results: Notes: 

Ex. 10/15/18 Paired reading Ms. Frizzle Scholar read on grade level text with 

75% accuracy and 64wpm. 

Scholar struggled with irregular words such 

as “would.” Scholar read words with short 
“e” sound with automaticity. 

     

     

     

     

     

     

 

Other Information: 

__________________________________________________________________________________________________

__________________________________________________________________________________________________ 

 



Tier 2 Tracking for Campus RTI Coordinators 

The following is an example of how to keep track of students receiving Tier 2 supports on your campus. 

Once a teacher team has notified you that they have created a plan for a student, update the 

information below as applicable. If you have another way of tracking Tier 2 students, please upload it to 

your campus RTI folder on Google Drive.  
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Building a Site Intervention Team

Team members: 

Use the following to build a site intervention team. Remember, when you don’t have access to someone 

with the exact title or role in the first column, ask yourself, “Which staff member is best trained to meet 

this need?”

Essential Role Recommended Staff Members Best Trained 

to Meet This Need

Administration Principal

Reading Reading specialist

Writing English language arts specialist

Mathematics Mathematics specialist

English language English learner specialist

Language Speech and language pathologist

Teaching differentiation Special education teacher

Behavior Psychologist

Social-family Counselor

Instructional resources Librarian

Community resources Community resource officer, social 

worker, counselor

When will this team meet? (Determine a weekly meeting time and location.)

• Time:

• Location:

What are the team norms?

Source: Adapted from Buffum, A., & Mattos, M. (2014, May). Criteria for selecting essential standards. Presented at the 

Simplifying Response to Intervention Workshop, Prince George, British Columbia.
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1. What is the concern? (5 mins)

"Because students struggle because of both academic

and behavioral needs, consider both skill and will

concerns." (p. 44)

a. Differentiate between skill and will concerns.

b. What baseline data do we have to support the need for intervention? (Both skill and will)

c. Brainstorm data to collect to determine the student’s current performance level if baseline data has not

been collected.

2. What is/are the cause(s) of the concern? (5 mins)

"It is critical to remember that [some] concerns 

represent similar symptoms, but the underlying 

causes can vary from student to student...

Eliminate the cause, solve the problem." (p. 44)

a. Why is there a concern? (For both will and skill)

b. How do we eliminate the cause of the concern? (For both will and skill)

3. What is/are the desired outcome(s)? (10 mins)

"Many schools fall into the trap of focusing on 

eliminating the negative concern, instead of 

targeting the desired positive outcomes." (p. 46)

Think with the end in mind…

a. Using the baseline data, develop a goal for the level of performance the student should be performing

at after intervention.

b. What short term S.M.A.R.T. goals should be established to ensure progress is made by the student?

c. Determine appropriate academic behaviors that the student must learn to successfully

participate in whole group learning opportunities.

4. What steps should be taken to achieve the desired outcome? (10 mins)

"By diagnosing the cause of each student's struggles 

and then determing the desired positive outcomes,

the school is now ready to identify the interventions 

and action steps necessary to meet a specific

student's needs." (p. 44)

a. What will the team do to get the student to reach the desired outcome?

b. How will you progress monitor? (Brainstorm ideas on ways to progress monitor.)

c. How often will data be collected?

d. How often will the team met to discuss progress monitoring data?

5. Who is going to take lead responsibility to ensure that each intervention is implemented? (5 mins)

"When everyone is responsible for an intervention, no

one is responsible…the buck must stop with someone

to ensure an intervention moves from a plan to

action." (p. 46)

a. Who on campus has the most knowledge/expertise in addressing the areas of concern?

b. Teacher Responsibilities?

c. Administrative Team Responsibilities?

d. Campus Intervention Team Responsibilities?

The Problem-Solving Intervention Plan Protocol
Adapted from the RTI at Work Pro-Solve Intervention Protocol

(Uniting Academic and Behavior Interventions by Buffman, Mattos, Weber, and Hierck, p. 44-46)

These questions should be used in conjunction with the Pro-Solve Progress Monitoring Tool as responses can be recorded within the tool.

A
P

P
E
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Appendix O 

http://go.SolutionTree.com/RTIatWork


eduphoria! Aware QuickStart:  
Running a Campus Status Report of Student RTI forms 

This report can be run to determine which students on your campus have a current RTI intervention plan or 

Tier 1 differential form within eduphoria.   

(This report is limited to those who have administrative level access within eduphoria.) 

 ACCESSING THE FORM 

1. Click on the Aware application once logged into
eduphoria.

2. Click on the Forms tab found along the left side

of the screen.

3. Choose the Reports option.

4. Click on the Forms tab within the student profile

screen.

5. Select the Student Forms Status Report.

CREATING THE REPORT 

1. Select the appropriate filter options for the form you

wish to run a report on.

2. Download your report into either an excel or PDF

document and select the Submit Report button.
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RTI Intervention Menu 
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RTI Intervention Menu 

Reading 

1) Decoding

a) Letter sound Intervention

b) Sight word Intervention

c) Blending & segmenting sound Intervention

1) Fluency
a) Sight word phrases

b) Sight word sentences

2) Comprehension

a) Fiction & Non-Fiction

Math 

Grades Pre-K-2 
1. Number recognition
2. One-to-one correspondence
3. Add & subtract numbers 0-10

Grades 3-6 
4. Addition math facts

5. Subtraction math facts

6. Multiplication math facts

7. Problem Solving
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Reading Interventions 
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1. Letter Sound Intervention
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Letter Sound Intervention 

 

Objective/Goal: Student will be able to produce letter sounds 

 

Materials:  

-Letter Sound Assessment 

-Ziploc bag  

-Index cards 

-Marker/Pencil 

 

Intervention 

1. Assess to identify which uppercase and lowercase letter sounds student does not know.  

*There is an attached recording form that can be utilized for this. 

2. Using the data from the number recognition assessment, identify a four week goal for 

your student.   

For example, Goal: Student A will increase letter sound knowledge  from 3 to 11 sounds 

Focus: a, b, c, d, e, f, g & h 

*See below for an example. 

3. Using the list of upper and lowercase letter sounds that the student does not know, 

decide on 5-10 that you will focus on first.  

*Use a smaller amount of letters to focus on at a time with a student who struggles 

more, use up to the max of 10 letter sounds for a student who masters the sounds faster, 

use your best judgement on this. 

4.  Write the 5-10 letter sounds on index cards, one letter on each card and write the 

students name on a Ziploc bag(this is where you will store the letter sounds).  You will 

use these during each intervention session.   

5. During the intervention session, hold up each index card and ask the student to say the 

sound of the letter.  Give the student 5 seconds to respond.  If they do not respond 

within 5 seconds or give an incorrect response, then tell the student the correct letter 

sound and have them repeat it to you.  Remember to praise them whenever they do 

give you a correct letter sound. 

6. Do this 3-4 times a week with the student in addition to the student practicing on their 

own as much as possible.  Then, on the fifth day, assess the student to see if they have 

mastered any of their letter sounds.  If student did master any letter sounds, then 

record that data on the progress monitoring sheet and replace those mastered sounds 

with new letter sounds.  For example, if student knew 5 out of 10 of their letter sounds, 

then take away the 5 they knew and add in 5 new letters. 
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4 Week Letter Sound Goal and Progress Monitoring Data Collection Example 

 

 

2nd Grade RTI Data 
Student: Student A 

Dates: Oct. 15 -Nov 9 

 

Letter Sound Knowledge 

Goal: Student A will increase letter sound knowledge from 3 – 11 

sounds. 

Focus: a, b, c, d, e, f, g & h 

 

Week # Date # of sounds 

1   

2   

3   

4   
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LETTER/SOUND	  UPPER	  &	  LOWER	  CASE	  ASSESSMENT	  	  

Name___________________	  

	  

Date_______________	   	  	  	  	  	  	  	  	  	  	  	  	  	  	  Date_________________	   	   	  	  	  	  Date_________________	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  	  Date_________________	  	  

	   	   	   	  

Letters______Sounds_______	   Letters______Sounds_______	   	  	  	  Letters______Sounds_______	   	  	  	  	  	  	  	  Letters______Sounds_______	   	  	  

	  	  	  

Letter	  

	  	  	  

Sound	  

c	   	  

e	   	  

d	   	  

a	   	  

f	   	  

b	   	  

g	   	  

h	   	  

m	   	  

j	   	  

k	   	  

l	   	  

i	   	  

	  	  	  

Letter	  

	  	  	  

Sound	  

n	   	  

p	   	  

r	   	  

q	   	  

o	   	  

s	   	  

x	   	  

u	   	  

v	   	  

z	   	  

t	   	  

y	   	  

w	   	  

	  	  	  

Letter	  

	  	  	  

Sound	  

C	   	  

E	   	  

D	   	  

A	   	  

F	   	  

B	   	  

G	   	  

H	   	  

M	   	  

J	   	  

K	   	  

L	   	  
 

 

I 	  

	  	  	  

Letter	  

	  	  	  

Sound	  

N	   	  

P	   	  

R	   	  

Q	   	  

O	   	  

S	   	  

X	   	  

U	   	  

V	   	  

Z	   	  

T	   	  

Y	   	  

W	   	  

	  	  	  

Letter	  

	  	  	  

Sound	  

c	   	  

e	   	  

d	   	  

a	   	  

f	   	  

b	   	  

g	   	  

h	   	  

m	   	  

j	   	  

k	   	  

l	   	  

i	   	  

	  	  	  

Letter	  

	  	  	  

Sound	  

n	   	  

p	   	  

r	   	  

q	   	  

o	   	  

s	   	  

x	   	  

u	   	  

v	   	  

z	   	  

t	   	  

y	   	  

w	   	  

	  	  	  

Letter	  

	  	  	  

Sound	  

C	   	  

E	   	  

D	   	  

A	   	  

F	   	  

B	   	  

G	   	  

H	   	  

M	   	  

J	   	  

K	   	  

L	   	  
 

 

I	   	  

	  	  	  

Letter	  

	  	  	  

Sound	  

N	   	  

P	   	  

R	   	  

Q	   	  

O	   	  

S	   	  

X	   	  

U	   	  

V	   	  

Z	   	  

T	   	  

Y	   	  

W	   	  
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2. Sight Word Intervention 
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Sight Word Intervention 

 
Objective/Goal: Student will be able to recognize and  read high frequency words 

 

Materials:  

-Sight Word List  

-Index cards 

-Ziploc Bag 

-Marker 

 

Intervention: 

1. Assess to identify which sight words student knows to gain your baseline data.  *There is 

an attached sight word list that can be utilized for this.  In this list, words 1-25 are typical 

words mastered by the end of Kindergarten, 25-100 are mastered by the end of first 

grade and 100-200 are mastered by the end of second grade. 

2. Using the data from the sight word assessment, take the first 5-10 sight words that the 

student did not know. Do this by starting with words 1-25 and go column by column 

from top to bottom and focus on those words first as they should be mastered first.  

*Use a smaller amount of sight words to focus on at a time with a student who struggles 

more, use up to the max of 10 sight words at a time for a student who masters the sight 

words faster, use your best judgement on this. 

3.  Write the 5-10 sight words on index cards, one word on each card .  These will serve as 

your intervention material.  Then, write the students name on a Ziploc bag(this is where 

you will store the sight words you the student is currently working on).   

4. During this intervention session, hold up each word and allow the student 3 seconds to 

say the sight word.  If they do read the sight word within 3 seconds, then you tell the 

student the name of the sight word and have them repeat it back to you.  Continue 

doing this with all of the student’s sight words.  

5. Do this 3-4 times a week with the student in addition to the student practicing on their 

own as much as possible.  Then, on the fifth day, assess the student to see if they have 

mastered any of their sight words.  If student did master any of their sight words, 

highlight them on the student’s sight word list and then replace those mastered sight 

words with new sight words.  For example, if student knew 5 out of 10 of their sight 

words, then take away the 5 they knew and add in 5 new words.   
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4 Week Comprehension Goal and Progress Monitoring Data Collection Example 

 

2nd Grade RTI Data 

Student: Student A 

Dates: Oct. 15 -Nov 9  

Sight Word Knowledge 
Goal: Student A will increase sight word knowledge from 23 – 43 words. 

Focus: all, are, is, it, my, of, said, they, we, with, you, big, come,  

down, get, he, one, out, she, some 

Week # Date # of words  

1   

2   

3   

4   
 

 

*Example of how to use the word list as your data collection tool.  I use different colored 

markers and highlighters to mark each time you test the student. 
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High Frequency Word List 
Words 1-25 Words 26-50 Words 51-75 Words 76-100 Words 101-125 Words 126-150 Words 151-175 Words 176-200 

a big an am  about after again air 

all come back as been also another always 

and do be away call any ask animal 

are down came by could around because answer 

at get day cat find before change ask 

but go did dad first boy different end 

can he dog going if every does found 

for like eat good its follow even learn 

have little from has know give hand letter 

I no got help many great kind mean 

in not had home may live land mother 

is one her house more man large off 

it out here how new much men page 

me see his long only name move picture 

my she into made other old must please 

of so just or part our need point 

on some look over people right off round 

said that make red take same picture should 

the then mom saw than say read still 

they this now them these show such think 

to too put time way small together through 

up was there tree were tell try under 

we went very two who thing turn which 

with what when water work three well world 

you will your where would want why year 
This word list is an adaptation of the 100 Most Frequent Words in Books for Beginning Readers by Bodrova and Semenov and Fry’s 

Instant Words.  
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3. Blending Sounds Intervention 
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Blending Sounds Intervention 
 

Objective/Goal: Student will be able to blend and segment sounds in cvc non-sense words 

 

Materials:  

-Non-Sense Words Resource Pgs. 29-46 

-2 copies of Non-Sense Word Fluency Weekly List (one page from resource) 

-page protector 

-Pencil 

-Timer 

 

Intervention: 

1. Assess to identify which short vowel sounds the student knows and doesn’t know to 

gain your baseline data.   

2. Using the data from short vowel sound identification assessment, identify a four week 

goal for your student.   

For example, Goal: Student A will be able to blend and segment 5 CVC non-sense words 

Focus: short a CVC words 

*See below for an example. 

3. 3-4 times a week have the student practice reading the Time Fluency Practice Non-Sense 

Word sheet with you in addition to the student practicing on their own as much as 

possible(send a copy home if possible for them to practice there as well).  When 

practicing, the goal is for the student to read as many words as possible from the list in 

one minute.  The amount of words they can read fluently should increase each day.  You 

will record this amount on the weekly sheet each day.  On the fifth day, you will record 

the amount of words they read in a minute on the weekly recording sheet as well as the 

progress monitoring sheet.   

**The goal is the get the student to read the non-sense word as one word instead of 

reading it as for example c-a-t, cat…. You want them to be able to blend the word 

together on the first try.   

 

**The reason for using non-sense words for this intervention is because the student can 

only use their blending and segmenting skills to identify the word.  If you use real words 

then they are able to use other reading strategies to identify the word and don’t focus 

on only using the blending and segmenting skill.   
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4 Week Blending Sounds Goal and Progress Monitoring Data Collection Example 

 

1st Grade RTI Data 

Student: Student A 

Dates: Oct. 15 -Nov 9  

Blending & Segmenting Sounds 
Goal: Student A will be able to blend and segment 10 CVC non-sense words. 

Focus: short a words 

 

Week # Date # of words  

1   

2   

3   

4   
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4. Sight Word Phrases & Sentences 

Intervention 
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Sight Word Phrases & Sight Word Sentences Intervention 

 

Objective/Goal: Student will be able read high frequency phrases and sentences with fluency 

and accuracy 

 

Materials:  

-Dolch Sight Words, Phrases & Sentences Resource  

-2 copies of student’s lists (one for teacher, one for student) 

-Pencil 

-Timer 

 

Intervention 

1. Using the resource Dolch Sight Words, Phrases & Sentences, identify whether the 

student needs to start with phrases or sentences for their intervention.  I only use the 

Dolch phrases or sentences for this intervention.  Identify which to use by having the 

student read through the first couple lists of phrases and the first couple lists of 

sentences.  If they read the phrases with good fluency and no mistakes, then start with 

sentences for their intervention.  However, if they don’t have good fluency or make 

mistakes when reading the phrases, then I would start there for their intervention.   

2. Identify a four week goal for your student.   

For example, Goal: Student A will be able to read 20 sight word phrases.  

Focus: Dolch Sight Word Phrases lists 1-2.   

*See below for an example. 

3. The student will practice reading their lists with the teacher for 3-4 days each week in 

addition to practicing on their own.  Then, the fifth day will serve as an assessment.  The 

student will read to the teacher and teacher determines whether student read with 

good fluency.  Student needs to accurately read 90% of their list and read with good 

fluency to move on to the next list.  If student does not master a list, they continue 

working on that same list next week, until they have mastered it with 90% accuracy.   
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4 Week Sight Word Phrases Goal and Progress Monitoring Data Collection 

Example 

 

 

 

 

 

5th Grade RTI Data 

Student: Student A  

Dates: Jan 13 – Feb 7 (4 weeks) 

  

Oral Reading Fluency 
Goal: Student A will be able to read 40 sight word phrases with 90% mastery 

Focus : Dolch Sight Word Phrases list 1-4 

Week # Date # of sentences with 90% mastery 

1   

2   

3   

4   
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Dolch Sight Words,

Phrases

& Sentences

Student Presentation Forms
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Dolch 220 Sight Words

List 1 List 2 List 3 List 4

1. the 1. at 1. do 1. big

2. to 2. him 2. can 2. went

3. and 3. with 3. could 3. are

4. he 4. up 4. when 4. come

5. a 5. all 5. did 5. if

6. I 6. look 6. what 6. now

7. you 7. is 7. so 7. long

8. it 8. her 8. see 8. no

9. of 9. there 9. not 9. came

10. in 10. some 10. were 10. ask

11. was 11. out 11. get 11. very

12. said 12. as 12. them 12. an

13. his 13. be 13. like 13. over

14. that 14. have 14. one 14. your

15. she 15. go 15. this I 15. its

16. for 16. we 16. my 16. ride

17. on 17. am 17. would 17. into

18. they 18. then 18. me 18. just

19. but 19. little 19. will 19. blue

20. had 20. down 20. yes 20. red
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List 5 List 6 List 7 List 8

1. from 1. away 1. walk 1. tell

2. good 2. old 2. two 2. much

3. any 3. by 3. or 3. keep

4. about 4. their 4. before 4. give

5. around 5. here 5. eat 5. work

6. want 6. saw 6. again 6. first

7. don't 7. call 7. play 7. try

8. how 8. after 8. who 8. new

9. know 9. well 9. been 9. must

10. right 10. think 10. may 10. start

11. put 11. ran 11. stop 11. black

12. too 12. let 12. off 12. white

13. got 13. help 13. never 13. ten

14. take 14. make 14. seven 14. does

15. where 15. going 15. eight 15. bring

16. every 16. sleep 16. cold 16. goes

17. pretty 17. brown 17. today 17. write

18. jump 18. yellow 18. fly 18. always

19. green 19. five 19. myself 19. drink

20. four 20. six 20. round 20. once

19 Appendix R



4

List 9 List 10 List 11

1. soon 1. use 1. wash

2. made 2. fast 2. show

3. run 3. say 3. hot

4. gave 4. light 4. because

5. open 5. pick 5. far

6. has 6. hurt 6. live

7. find 7. pull 7. draw

8. only 8. cut 8. clean

9. us 9. kind 9. grow

10. three 10. both 10. best

11. our 11. sit 11. upon

12. better 12. which 12. these

13. hold 13. fall 13. sing

14. buy 14. carry 14. together

15. funny 15. small 15. please

16. warm 16. under 16. thank

17. ate 17. read 17. wish

18. full 18. why 18. many

19. those 19. own 19. shall

20. done 20. found 20. laugh
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Dolch Phrases

List 1 List 2

1. he had to 1. look at him

2. she said that 2. as little

3. to the 3. at all

4. you and I 4. I have a

5. but they said 5. have some

6. on a 6. there is

7. for his 7. down there

8. of that 8. then we have

9. that was in 9. to go

10. it was 10. to be there

11. look up

12. look at her

13. we go out

14. I am
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List 3 List 4

1. look at me 1. a big ride

2. can you 2. went into

3. a little one 3. if I ask

4. you will see 4. come over with

5. what is that 5. they went

6. my cat 6. I am very

7. I will get 7. there are blue

8. when did he 8. a long book

9. like this 9. an apple

10. get them 10. your red book

11. so you will see 11. its name

12. I could 12. they came

13. we were 13. just now

14. would not

15. yes, I do
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List 5 List 6

1. I take every 1. ran away

2. the four green 2. let me help

3. they don’t want 3. going to sleep

4. right around 4. five yellow ducks

5. a good jump 5. the old turtle

6. a pretty rabbit 6. by their mother

7. I know how 7. call after six

8. where can I 8. the brown rabbit

9. the duck got 9. I am well

10. it’s about 10. will think

11. don’t put any 11. will make

12. take from 12. you saw

13. too little 13. here it is
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List 7 List 8

1. we eat 1. black and white

2. two may walk 2. start a new

3. on or off 3. must try once

4. before seven 4. don’t keep much

5. today is cold 5. it does go

6. play by myself 6. always drink milk

7. don’t stop 7. will bring ten

8. it is round 8. Lad goes

9. who is eight 9. write and tell

10. have never bee 10. work is first

11. can fly again 11. can give it

24 Appendix R



9

List 9 List 10

1. open and find 1. sit with both

2. Jill ate the 2. you use it

3. those are done 3. carry a small

4. is funny 4. the cut hurt

5. buy us three 5. the fast car

6. this is only 6. then the light

7. gave a warm 7. which will fall

8. soon we ate 8. pull it in

9. had a full 9. had found

10. run and hold 10. under here

11. made a big 11. be kind

12. it is better 12. pick it up

13. our duck 13. Bill can read

14. my own bed

15. why is it

16. I can say
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List 11

1. wash in hot

2. because it is

3. grow best

4. once upon

5. sing and laugh

6. please thank

7. we draw these

8. shall we show

9. the wish is

10. we clean

11. they live

12. too far

13. all together

14. many turtles
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Dolch Sentences

List 1

1. She said that it was you.

2. He and I had the duck.

3. They said he had to.

4. But she said it was his.

5. It was on that turtle.

6. He said that it was in it.

7. A duck was for you.

8. They had that for you.

9. She said that of you.

10. They said it was for you.

List 2

1. Look at him out there.

2. There is some for her.

3. We have to go out there.

4. Then look up at him.

5. I have to go with her.

6. They had as little as he had.

7. All of it is there.

8. Go down there and look.

9. I am little.

10. Be there with him.
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List 3

1. I will get them a cat.

2. See what you can do.

3. I like this one a little.

4. Would you look at it for me.

5. My turtle is not little.

6. Could you get some for her?

7. When will you see him?

8. Yes, they were there.

9. He did it for them.

10. Get it so I can see it.

List 4

1. Get the big blue book.

2. When it's over, come to see me.

3. Its ride is very long.

4. No one came to ask her.

5. I would like an apple that is red.

6. He came in just now.

7. If you ask, they will come.

8. They went in to see him.

9. They are your books.

10. He will ride out.
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List 5

1. I can take it from there.

2. They don't want to do it now.

3. How did you know it was right?

4. She got her four pretty little rabbits.

5. Don't jump around there.

6. Where did he put the good one?

7. It was too little for me.

8. I take every red and green one.

9. It is about this long.

10. Don't put any around there.

List 6

1. They ran away from here.

2. Call after six, then come over.

3. He ran and got his yellow duck.

4. I think I saw the brown turtle.

5. He can help to make her well.

6. I like going to sleep here.

7. Five old turtles are there.

8. Let me ask her to come.

9. He will come by after five.

10. Their cat ran around here.
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List 7

1. We can help you eat.

2. The two ducks may walk over there.

3. He will take off the round can.

4. Help him to come before seven.

5. It is very cold today.

6. I do not like to play by myself.

7. I don't know where to stop.

8. When can it fly again?

9. They have never been there.

10. Who had eight yellow ducks?

List 8

1. Their cat was black and white.

2. May we start to play?

3. You must try once, then try again.

4. Always write your name before you start.

5. Tell her to give it to him.

6. You must drink all of it.

7. Do the work first, then play.

8. You may keep the ten new turtles.

9. How much does he bring?

10. He goes to him for help.
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List 9

1. Soon they will find only three of us there.

2. He ate it before it got warm.

3. Our work gave them much help.

4. Will you buy those funny yellow ducks?

5. Hold it open for her.

6. He has made a cold drink.

7. Better start to work right now.

8. It is all done for you.

9. It is cold, so run and jump around.

10. He said he can make it fall.

List 10

1. Use the right light when you read.

2. Both of you will sit here.

3. Run too fast and you may fall.

4. They found it under here.

5. Can you pick it up?

6. The cut hurt very much.

7. Say which one you want.

8. I will carry the small one myself.

9. Why pull it up there?

10. My own work is kind of good.
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List 11

1. Please thank him for the cold drink.

2. I live far from here.

3. It will grow best over here.

4. I like to laugh and sing, don't you?

5. I wish these were together.

6. How many shall come here?

7. Wash, because you must keep clean.

8. Draw it, then show it to him.

9. She gave him a hot drink.

10. She will start to say, “Once upon ...”
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5. Comprehension Intervention 
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Comprehension Intervention 

 

Objective/Goal: Student will be able read high frequency phrases and sentences with fluency 

and accuracy 

 

Materials:  

-Readworks.org passage for reach student (same one for days 1-4)  

-Pencil 

-Readworks.org passage for each individual student on their reading level or slightly above for 

the assessment (day 5) 

 

Intervention 

Day 1 & 2: 

Use Readworks.org (free resource, you just need to sign up) to find a grade level passage that 

you will use with your group of students. During the first two days of this small group 

intervention, teacher will model and practice good comprehension skills (using the title to 

predict what the text will be about, analyzing what kind of text structure the passage is, 

stopping to monitor for comprehension, re-reading, etc…)  with students while reading the 

passage.  It should take you two days of small group to get through the passage.  

 

Day 3 & 4: 

Now that you have gone through the passage, you will spend the next two days of small group 

instruction analyzing what the questions are asking you and looking back in the text to find the 

answers.  Teacher will model and practice this with students. 

 

Day 5 - Assessment Day: For the assessment, each student will have a new readworks.org 

passage that is on their reading level or slightly above.  Students will read the passage and 

answer the questions independently.  The goal is for students to have 80% mastery of their 

questions.  To calculate this, you would divide the number of questions the student got correct 

by the total number of questions the passage had.   

 

**The teacher may need to go down a grade level or two depending on student’s abilities for 

their assessment day passage.  The readworks.org passages are leveled using Lexile levels, a 

conversion chart has been provided to help you in identifying what Lexile level your student is at.  

Istation also should give you a current lexile level for your student on their summary handout 

sheet.  
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4 Week Comprehension Goal and Progress Monitoring Data Collection Example 

 

 

 

 

 

3rd Grade RTI Data 

Student: Student A 

Dates: Jan 13 – Feb 7 (4 weeks) 

 
Comprehension 

Goal: Student A will be able to read a 1st - 2nd grade leveled passage and correctly answer 

comprehension questions with 80% accuracy. 

Accomodations: none 

Week # Date % of correct answers  

1   

2   

3   

4   
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Math Interventions  
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1. Number Recognition Intervention 
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1. Number Recognition Intervention 

 

Objective/Goal: Student will be able to identify and name one digit and two digit numbers 

 

Materials:  

-Number Recognition Assessment 

-Index Cards 

-Ziploc Bag 

-Pencil/Pen 

 

Intervention 

1. Assess to identify which numbers student knows to gain your baseline data.  *There is 

an attached number assessment that can be utilized for this.   

2. Using the data from the number recognition assessment, identify a four week goal for 

your student.   

For example, Goal: Student A will increase their number recognition from 3 to 8 numbers 

Focus: 3, 5, 8, 9, 10 

*See below for an example. 

3. Take the first 5-10 numbers that the student did not know.   

*Use a smaller amount of numbers to focus on at a time with a student who struggles 

more, use up to the max of 10 numbers at a time for a student who masters the skills 

faster, use your best judgement on this. 

4.  Write the 5-10 numbers on index cards, one number on each card .  These will serve as 

your intervention material.  Then, write the student’s name on a Ziploc bag (this is 

where you will store the numbers the student is currently working on).   

5. During the intervention session, hold up each index card and ask the student to say the 

name of the number.  Give the student 5 seconds to respond.  If they do not respond 

within 5 seconds or give an incorrect response, then tell the student the correct number 

name and have them repeat it to you.  Remember to praise them whenever they do give 

you a correct number name. 

6. Do this 3-4 times a week with the student in addition to the student practicing on their 

own as much as possible.  Then, on the fifth day, assess the student to see if they have 

mastered any of their number names.  If student did master any number names, then 

record that data on the progress monitoring sheet and replace those mastered numbers 

with new letter numbers.  For example, if student knew 5 out of 10 of their numbers, 

then take away the 5 they knew and add in 5 new numbers. 
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4 Week Number Recognition Goal and Progress Monitoring Data Collection 

Example 

 

Kindergarten RTI Data 
Student: Student A 

Dates: Feb 26 – March 26 (4 weeks) 

Number Identification  
Goal: Student A will increase their number recognition from 3 to 8 

numbers. 

Focus: 3  5  6  7  9  10   

Week # Date # of numbers known 

1   

2   

3   

4   
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2. One-To-One Correspondence 

Intervention 
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2. One-To-One Correspondence Intervention 

 

Objective/Goal: Student will be able to represent numbers using objects. 

 

Materials:  

-Number Representation assessment 

-Index Cards 

-Ziploc Bag 

-Pencil/Pen 

 

Intervention 

1. Assess to identify which numbers student cannot represent to gain your baseline data.  

*There is an attached number representation assessment that can be utilized for this.   

2. Using the data from the number Representation assessment, identify a four week goal 

for your student.   

For example, Goal: Student A will be able to count and represent amounts from 1-10 

Focus: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 

*See below for an example. 

3. Take the first 5-10 numbers that the student did not know.   

*Use a smaller amount of numbers to focus on at a time with a student who struggles 

more, use up to the max of 10 numbers at a time for a student who masters the skills 

faster, use your best judgement on this. 

4.  Write the 5-10 numbers on index cards, one number on each card .  These will serve as 

your intervention material.  Then, write the students name on a Ziploc bag(this is where 

you will store the numbers the student is currently working on).   

5. During the intervention session, hold up each index card and ask the student to say the 

name of the number.  Give the student 5 seconds to respond.  If they do not respond 

within 5 seconds or give an incorrect response, then tell the student the correct number 

name and have them repeat it to you.  Remember to praise them whenever they do give 

you a correct number name. 

6. Do this 3-4 times a week with the student in addition to the student practicing on their 

own as much as possible.  Then, on the fifth day, assess the student to see if they have 

mastered any of their number names.  If student did master any number names, then 

record that data on the progress monitoring sheet and replace those mastered numbers 

with new letter numbers.  For example, if student knew 5 out of 10 of their numbers, 

then take away the 5 they knew and add in 5 new numbers. 
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4 Week Number Representation Goal and Progress Monitoring Data Collection 

Example 

 

Kindergarten RTI Data 
Student: Student A 

Dates: Feb 26 – March 26 (4 weeks) 

Number Representation 
Goal: Student A will be able to count and represent amounts from 1-

10 

Focus: 1 2 3 4 5 6 7 8 9 10   

Week # Date #’s out of 10 counted 

correctly 

1   

2   

3   

4   
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3. Add & Subtract Numbers 0-10 

Intervention 
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3. Add  & Subtract Numbers 0-10 Intervention 

 

Objective/Goal: Student will be able to add and subtract numbers 0 -10  

 

Materials:  

-Index Cards 

-Ziploc Bag 

-Pencil/Pen 

 

Intervention 

1. Assess to identify i student cannot represent to gain your baseline data.  *There is an 

attached number representation assessment that can be utilized for this.   

2. Using the data from the number Representation assessment, identify a four week goal 

for your student.   

For example, Goal: Student A will be able to count and represent amounts from 1-10 

Focus: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 

*See below for an example. 

3. Take the first 5-10 numbers that the student did not know.   

*Use a smaller amount of numbers to focus on at a time with a student who struggles 

more, use up to the max of 10 numbers at a time for a student who masters the skills 

faster, use your best judgement on this. 

4.  Write the 5-10 numbers on index cards, one number on each card .  These will serve as 

your intervention material.  Then, write the students name on a Ziploc bag(this is where 

you will store the numbers the student is currently working on).   

5. During the intervention session, hold up each index card and ask the student to say the 

name of the number.  Give the student 5 seconds to respond.  If they do not respond 

within 5 seconds or give an incorrect response, then tell the student the correct number 

name and have them repeat it to you.  Remember to praise them whenever they do give 

you a correct number name. 

6. Do this 3-4 times a week with the student in addition to the student practicing on their 

own as much as possible.  Then, on the fifth day, assess the student to see if they have 

mastered any of their number names.  If student did master any number names, then 

record that data on the progress monitoring sheet and replace those mastered numbers 

with new letter numbers.  For example, if student knew 5 out of 10 of their numbers, 

then take away the 5 they knew and add in 5 new numbers. 
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4 Week Adding & Subtracting Numbers 0-10 Goal and Progress Monitoring Data 

Collection Example 

 

Kindergarten RTI Data 
Student: Student A 

Dates: August 19 – September 13 (4 weeks) 

Adding & Subtracting Numbers 0-10 
Goal: Student A will be able to add and subtract nubers 0-10 

 

Week 

# 

Date Correct (% or 

trials) 

Met or Did Not 

Meet 

Goals/Comments 

1    

2    

3    

4    
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4. Addition Math Facts Intervention 
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4. Addition Math Facts Intervention 
 

Objective/Goal: Student will be able to fluently recite addition facts.  

 

Materials:  

-Addition Facts Assessment 

-Index Cards 

-Ziploc Bag 

-Pencil/Pen 

 

Intervention: 

1. Assess to identify what addition facts student does/does not know to gain baseline data.  

*There is an attached addition facts assessment that can be utilized for this.   

2. Using the data from the addition facts assessment, identify a four week goal for your 

student.   

For example, Goal: Student A will be able to fluently recite addition facts 

Focus: 1’s, 2’s and 3’s addition facts. 

*See below for an example. 

3.  Identify 1 or 2 lists of addition facts to focus on.   

*Use a smaller amount addition facts to  focus on at a time with a student who struggles 

more, use a larger number of addition facts to focus on at a time for a student who 

masters addition facts faster, use your best judgement on this. 

4.  Write the 5-10 addition facts on index cards, one addition fact on each card .  These will 

serve as your intervention material.  Then, write the students name on a Ziploc bag (this 

is where you will store the numbers the student is currently working on).   

5. During the intervention session, hold up each index card and ask the student to solve 

the addition problem.  Give the student 5 seconds to respond.  If they do not respond 

within 5 seconds or give an incorrect response, then tell the student the correct answer 

and have them repeat it to you.  Remember to praise them whenever they do give you a 

correct answer to an addition fact. 

6. Do this 3-4 times a week with the student in addition to the student practicing on their 

own as much as possible.  Then, on the fifth day, assess the student to see if they have 

mastered any of their addition facts.  If student did master any addition facts, then 

record that data on the progress monitoring sheet and replace those mastered addition 

facts with new addition facts.  For example, if student knew 5 out of 10 of their addition 

facts, then take away the 5 they knew and add in 5 new addition facts. 
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4 Week Addition Math Facts Goal and Progress Monitoring Data Collection 

Example 

 

 

5th Grade RTI Data 

Student: Student A 

Dates: Oct. 15 -Nov 9 

  

Focus: Addition Facts 

Goal: Student A will be able to fluently recite addition facts 

Focus: 1’s, 2’s & 3’s addition facts 

 

Week # Date # of facts 

1   

2   

3   

4   
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5. Subtraction Math Facts Intervention 
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5. Subtraction Math Facts Intervention 
 

Objective/Goal: Student will be able to fluently recite subtraction facts.  

 

Materials:  

-Subtraction Facts Assessment 

-Index Cards 

-Ziploc Bag 

-Pencil/Pen 

 

Intervention: 

1. Assess to identify what subtraction facts student does/does not know to gain your 

baseline data.  *There is an attached number representation assessment that can be 

utilized for this.   

2. Using the data from the number Representation assessment, identify a four week goal 

for your student.   

For example, Goal: Student A will be able to count and represent amounts from 1-10 

Focus: 1, 2, 3, 4, 5, 6, 7, 8, 9, 10 

*See below for an example. 

3. Take the first 5-10 numbers that the student did not know.   

*Use a smaller amount of numbers to focus on at a time with a student who struggles 

more, use up to the max of 10 numbers at a time for a student who masters the skills 

faster, use your best judgement on this. 

4.  Write the 5-10 numbers on index cards, one number on each card .  These will serve as 

your intervention material.  Then, write the students name on a Ziploc bag(this is where 

you will store the numbers the student is currently working on).   

5. During the intervention session, hold up each index card and ask the student to say the 

name of the number.  Give the student 5 seconds to respond.  If they do not respond 

within 5 seconds or give an incorrect response, then tell the student the correct number 

name and have them repeat it to you.  Remember to praise them whenever they do give 

you a correct number name. 

6. Do this 3-4 times a week with the student in addition to the student practicing on their 

own as much as possible.  Then, on the fifth day, assess the student to see if they have 

mastered any of their number names.  If student did master any number names, then 

record that data on the progress monitoring sheet and replace those mastered numbers 

with new letter numbers.  For example, if student knew 5 out of 10 of their numbers, 

then take away the 5 they knew and add in 5 new numbers. 
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4 Week Subtraction Math Facts Goal and Progress Monitoring Data Collection 

Example 

 

 

5th Grade RTI Data 
Student: Student A 

Dates: Oct. 15 -Nov 9 

  

Focus: Subtraction Facts 
Goal: Student A will be able to fluently recite subtraction facts 4’s, 

7’s and 9’s 

Focus: 4’s, 7’s, and 9’s subtraction facts 

 

Week # Date # of facts 

1   

2   

3   

4   
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6. Multiplication Math Facts 

Intervention 
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6. Multiplication Math Facts Intervention 
 

Objective/Goal: Student will be able to fluently recite multiplication facts  

 

Materials:  

-Multiplication Facts Assessment 

-Index Cards 

-Ziploc Bag 

-Pencil/Pen 

 

Intervention: 

1. Assess to identify what multiplication facts student does/does not know to gain baseline 

data.  *There is an attached multiplication facts assessment that can be utilized for this.   

2. Using data from the multiplication facts assessment, identify a four week goal for your 

student.   

For example, Goal: Student A will be able to fluently recite multiplication facts  

Focus: 2’s and 3’s facts 

*See below for an example. 

3. Take the first 5-10 numbers that the student did not know.   

*Use a smaller amount of numbers to focus on at a time with a student who struggles 

more, use up to the max of 10 numbers at a time for a student who masters the skills 

faster, use your best judgement on this. 

4.  Write the 5-10 numbers on index cards, one number on each card .  These will serve as 

your intervention material.  Then, write the students name on a Ziploc bag(this is where 

you will store the numbers the student is currently working on).   

5. During the intervention session, hold up each index card and ask the student to say the 

name of the number.  Give the student 5 seconds to respond.  If they do not respond 

within 5 seconds or give an incorrect response, then tell the student the correct number 

name and have them repeat it to you.  Remember to praise them whenever they do give 

you a correct number name. 

6. Do this 3-4 times a week with the student in addition to the student practicing on their 

own as much as possible.  Then, on the fifth day, assess the student to see if they have 

mastered any of their number names.  If student did master any number names, then 

record that data on the progress monitoring sheet and replace those mastered numbers 

with new letter numbers.  For example, if student knew 5 out of 10 of their numbers, 

then take away the 5 they knew and add in 5 new numbers. 
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4 Week Subtraction Math Facts Goal and Progress Monitoring Data Collection 

Example 

 

 

5th Grade RTI Data 

Student: Ruth T. 

Dates: Oct. 15 -Nov 9 

 

Focus: Multiplication Facts 2’s & 3’s 
Goal: Ruth will be able to fluently recite multiplication facts for 2’s & 

3”s 

 

Week # Date # of facts 

1   

2   

3   

4   
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